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Rationale.--Many years ago the philosopher Heraclitus said, 
"Nothing is so permanent as change." The import of this statement 
should be obvious to us today because we are living in a world 
characterized by rapid change, such rapid change that it may be said 
we are living in an age of obsolescence. 
In this modern world, that which is accepted as true today is 
often shown to be erroneous tomorrow. Knowledge is so quickly 
superseded by newer facts and discoveries that often it is obsolete 
before it can be explored or developed in depth. 
This fact should be significant to educators who must prepare 
children to live in such a world — a highly technical world -- 
where there will be need for specialized knowledge in highly compli¬ 
cated fields; and the prognosis is for even more complicated fields, 
some of which we, using current data, cannot begin to imagine. 
Recognition of the need for the better preparation of youngsters 
has led not only to the re-examination of what is known about the 
teaching-learning process, the organization of knowledge for dis¬ 
covery, and the organization of schools for instruction; but also 
to a re-emphasis of the highly individualized nature of learning. 
All institutions have goals, expressed or implied, which 
1 
2 
establish the direction of their movement. Periodic review of the 
values in which an institution vests itself and the means by which 
these values or goals can be realized is of paramount importance. 
Purposes and goals for schools should be derived from the 
society in which the schools exist. In our society goals should be 
in accordance with democratic concepts which emphasize the unique 
nature and value of each individual. It is a discredit to us and a 
disservice to children to say that we believe in such democratic 
purposes -- and at the same time subject all children to a common 
course of study, a comparative marking system, a pre-determined 
structure within which to work, and general achievement goals that 
may or may not be applicable to them. The Educational Policies 
Commission in examining the central purpose of American education, 
makes this point very well when it proposes: 
The school must be guided in all things by a 
recognition of human individuality. Each pupil is 
unique. He is different in background, in interest, 
moods^ and tastes. This uniqueness deeply affects his 
learning, for he can react to the school only in terms 
of the person he is. No two pupils necessarily learn 
the same thing from a common learning experience. The 
school must not only recognize differences among pupils; 
it must deal with each pupil as an individual.! 
For a long time schools have identified goals and defined their 
more immediate objectives without giving much thought to this broad 
range of concerns: (l) patterns of children* s maturation and their 
1 
Educational Policies Commission, The Central Purpose of 
American Education (Washington, D. C.: National Education 
Association, 1961}, p. 16. 
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impact on learning, (2) the nature of learning, (3) the structure 
of the disciplines, and (Ij.) individual differences in abilities to 
absorb ideas, make judgements, and to communicate verbally. In 
recent years it has become clear that it was unrealistic for schools 
to have goals which did not take these dimensions into account — 
it is unrealistic to have schools which do not take these dimensions 
into account. 
If it is to achieve its purposes, the school, a formal educa¬ 
tional institution, must have organization. However, preoccupation 
with the organizational form for instruction of schools as an end 
in itself is superfluous, for organizational structure succeeds or 
fails only in relation to school function; and school function is 
still, basically, the transmitting of certain fundamentals of know¬ 
ledge. 
The writer believes that the traditional organization of the 
school into grades and what they stand for — grade-levels, graded 
materials, graded teachers, and graded expectations -- does not 
best serve this school function. The adoption of a new organiza¬ 
tional scheme for the sake of being on the ’’what’s new in education 
band-wagon” will not serve this school function either. As Goodlad 
states: 
Wo scheme of school organization however elaborately 
worked out provides for the types and ranges of learner 
variability encompassed by the school ... However, if the 
school's organization harmonizes with desired educational 
objectives, those objectives are likely to be better 
h 
realized.^" 
The basic assumptions which underlie this study are: 
1. Learners vary so widely within as well as among them¬ 
selves that it is necessary to provide almost individually 
for each one. The organization of the school should 
provide for their continuous upward progress with due 
recognition of the wide variability that exists among 
them. 
2. Each discipline is structured uniquely within itself for 
discovery, accumulation, and communication of knowledge. 
The full discovery of each discipline is best achieved 
within a longitudinal curriculum framework that expedites 
continuous pupil progress. 
3. The cross-sectional organization of the school should per¬ 
mit flexibility in assigning pupils to instructional groups 
of varying sizes and for varying educational purposes. 
i|. Psychological research with respect to the nature of learn¬ 
ing has indicated that learning is not a "logical" affair 
in the usual sense of that term. Assorting learnings 
deemed essential curriculum into rigid sequences to be 
mastered at fixed times does not support what is not known 
about the nature of learning. 
3. The adequacy of the progress of the learner should be 
measured by comparing his attainment to his ability, and 
by comparing both of these to the long-term view of what 
is ultimately desired. Slow progress, then, would be 
provided for by permitting a longer time to do a given 
block of work; and would not be penalized by non-promotion. 
No one organizational plan will ever be the panacea of all 
educational ills. However, plans which derive their educational 
goals from the society in which they exist; provide for continuous 
pupil progress; account for individual differences in maturation, 
achievement, and ability; and allow for discovery and accumulation 
1 
John I. Goodlad, "Individual Differences and Vertical Organiza¬ 
tion of Schools," Individualizing Instruction, Sixty-First Yearbook of 
the National Society for the Study of Education, Part I (Chicago: 
University of Chicago Press, 1962), p. 210. 
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of knowledge are more nearly in harmony with today's world and the 
educational objectives of such plans are likely to be better realized. 
Evolution of the problem.—The school years l?6l through 1965 
were particularly exciting and challenging ones for this researcher 
as a member of an elementary school faculty which seriously concerned 
itself with upgrading its services to its learners. In this effort 
increased attention was given to and study was made of learners and 
grouping practices, the nature of learning, use of teacher talent and 
physical space, and current forms of organization for instruction. 
This study resulted in the decision, by the faculty, to insti¬ 
tute two new plans of organization for instruction — plans which 
were being tried elsewhere throughout the country team teaching and 
nongrading. The plans were successfully implemented. 
Research for and subsequent participation in the newer plans of 
organization led to the development of a keen desire on the part of 
the writer to gain additional knowledge of how other elementary 
schools in Atlanta were organized for instruction, how their plans 
had been initiated, implemented and structured, and even more desire 
to know what had been the estimated success of the various plans 
practiced. 
Contribution to educational research.—The researcher hoped 
that this study would not only identify plans of organization for 
instruction presently being practiced by the elementary schools in 
the Atlanta Public School System; but would also indicate some general 
trends in these plans of organization, and enhance the validity and 
6 
currency of information held hy the Atlanta System concerning them. 
The researcher had further hope of collecting certain descrip¬ 
tive data about two specific plans: nongrading and team teaching, 
with such data being concerned with a description of these plans, 
methods of initiation, instructional techniques used in their opera¬ 
tion, problems encountered in their implementation, types of leader¬ 
ship structure employed, numbers of pupils involved, pupil grouping 
practices, use of teacher talent, and general statements regarding 
their effectiveness. 
Statement of the problem.--The problem involved in this study 
was to make a survey and analysis of the forms of organization for 
instruction, with special emphasis on the non-graded and team teach¬ 
ing plans, together with opinions of the effectiveness of these 
respective instructional plans as practiced in the elementary schools 
of Atlanta, Georgia, 1965-1966. 
Purpose of the study.—The main purpose of this study was to 
identify and characterize the traditional forms of organization for 
instruction, the non-graded and team teaching plans, together with 
opinions of the relative effectiveness of the identified plans as 
practiced in the elementary schools of Atlanta, Georgia, 1965-1966. 
More specifically, the purposes of this study were: 
1. To identify and characterize the traditional or usual 
forms of organization for instruction in the Atlanta 
elementary schools. 
2. To identify and characterize the organizational patterns 
of non-graded and team-teaching plans operative in the 
Atlanta elementary schools. 
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3. To obtain the perceptions <£ the principals concerning the 
degree of effectiveness of the respective plans for instruc¬ 
tion found to be operative in the Atlanta elementary schools 
as indicated by their stated opinions in response to a 
que stionnair e. 
il. To formulate whatever implications and recommendations for 
the improvement of organizational patterns for instruction 
as may be derived from the interpretation of the data. 
Definition of terms.—For the purpose of this study the following 
definitions of terms were used: 
1. Team Teaching -- "A type of instructional organization 
involving teaching personnel and the students assigned 
to them, in which two or more teachers are given re¬ 
sponsibility, working together, for all or a significant 
part of the instruction of the same group of students."1 
2. Nongrading - "A method of vertical school organization de¬ 
signed to implement the theory of continuous pupil progress 
in all significant areas of development by removal of: 
(l) grade barriers, (2) graded expectations and (3) the 
use of non-promotion as a method of adjusting pupils to 
grades. 
3. Innovation - "A change made to bring in something new. 
The new thing that is introduced."3 
1|. Innovative Plan - A new departure from the usual and/or 
traditional pattern of organization for instruction. 
Limitations of the study.—This study was limited to all (ll3) 
elementary schools in the Atlanta Public School System operating 
prior to the school year, 1963-1966. It was limited to a survey of 
^Judson T. Shaplin and Henry F. Olds, Jr. (eds.) Team Teaching 
(New York: Harper and How Publishers, 1963), p. l3. 
2 
John I. Goodlad and Robert H. Anderson, The Non-graded 
Elementary School, 1st ed. rev.j (New York: Harcourt, Brace and 
World, Inc., 1963), p. 32. 
3 
A. Merriam-Webster, Webster's New Practical School Dictionary 
(Atlanta: American Book Company, 196b), p. 1|26. 
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their various plans of organization for instruction, and to the 
specific examination of two particular plans, non-grading and team 
teaching. 
Locale.—The field work and report writing of this research were 
conducted from and in the home of the researcher, Atlanta, Georgia, 
during the spring, summer and fall of the 1969-1966 school year. 
Description of subjects and materials.—The immediate subjects 
of this study were the administrative heads of the llf> elementary 
schools in the Atlanta Public School System during the school year, 
1961|-1965. The administrative head of each school was asked to 
execute the questionnaire used to collect the data. 
A questionnaire, developed under the supervision of staff 
members of the School of Education, Atlanta University, was used 
to gather the data. This questionnaire was structured around major 
areas of instructional organization, such as: school size, staff 
size, organizational plans, characterization and implementation of 
innovative plans, instructional techniques, and effectiveness of 
innovative plans with appropriate questionnaire items subsumed under 
each area. 
Method of research.—The Descriptive-Survey Method of research, 
employing the questionnaire, was used for this study. 
Research procedure.—Procedural steps used in conducting this 
research were as follows: 
1. Permission to conduct this study was secured from the 
proper school authorities. 
2* -A questionnaire for eliciting the desired information 
9 
was constructed and validated under the direction of 
certain members of the faculty of the School of Education, 
Atlanta University, Atlanta, Georgia. 
3. The questionnaire was administered to ll3 principals in 
order to obtain the necessary data pertaining to plans 
of organization for instruction indicated as operative 
in the Atlanta schools. 
1;. The data obtained were assembled into appropriate tables 
and figures and were logically treated as dictated by the 
purposes of this study. 
3. The findings, conclusions, implications and recommendations 
stemming from the analysis and interpretation of the data 
were extracted and incorporated in the finished thesis copy. 
Survey of related literature.—The literature related to this 
study has been organized and presented under the following headings: 
1. Vertical and Horizontal Organization. 
2. The Monitorial Plan. 
3. Graded Organization. 
lu Self-Contained Pattern. 
3. Departmentalized Pattern. 
6. Organizational Patterns for Individualized Instruction. 
7. Nongraded Patterns of Instruction. 
8. Team Teaching Pattern for Instruction. 
9. Research Evaluation of Team Teaching Pattern. 
Vertical and horizontal organization - Elementary school organi¬ 
zation has two aspects -- vertical organization, which is the plan by 
which pupils move upward through school^ and horizontal organization, 
which determines how pupils and teachers are organized in the classroom.1 
- 
Lois N. Webb, ^Elementary-School Organization,11 N. E. A. Research 
Bulletin (September,.1963), p. 1. 
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The literature pertinent to this study includes descriptions 
and evaluations of plans of elementary school organization, both 
vertical and horizontal, which have influenced present day organiza¬ 
tional structure. The literature also includes descriptions and 
analyses of present day practices, innovations, which are the result 
of this influence. 
According to the Educators Encyclopedia, at the beginning of 
the nineteenth century there were in existence, in America, many 
types of schools. The majority were one-teacher schools that taught 
reading and religion. Individual instruction was the rule everywhere, 
and there was universal dependence on the textbook.1 
Anderson relates that most schools were basically tutorial ... 
and teaching was essentially a primitive art.2 
The Monitorial plan - During the first decade of the nineteenth 
century the Bell-Lancastrian plan of monitors was employed to teach 
a large number of children very cheaply. One master teacher aided 
by student assistants (monitors) taught all students. This plan 
marked the first time the teacher was assisted with instruction and 
was the first major departure from the tutorial system. Concerning 
the monitorial plan, Anderson states: 
The goals of instruction that could be attained by 
 1 — 
Edward ¥. Smith, Stanley ¥. Krouse, Jr., Mark M. Atkinson, The 
Educator's Encyclopedia (Englewood Cliffs, New Jersey: Prentice Hall 
Inc., 1961J, p. 22. 
2 
R. H. Anderson, "Organizing Groups for Instruction," Individualizing 
Instruction, Sixty-First Yearbook of the National Society for the Study 
of Education, Part I (Chicago: University of Chicago Press, 1962), p. 2l;0. 
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the monitorial (mutual instruction) plan were, at best, 
very limited ones, and cheapness, not excellence, was its 
major justification.! 
Goodlad and Anderson reveal that the low cost of the monitorial 
system spurred the movement toward free public education because it 
exposed the wastefulness of individual tutoring, and focused attention 
upon certain merits cf large group instruction. Furthermore, the 
ordering and regimentation of which graded structure became a part 
were substantially advanced by the monitorial plan.2 
Graded organization - Apparently graded structure has existed 
as a form of school organization for so long, and is so universally 
accepted as a practice, that few authors bother to define it. The 
Encyclopedia of Educational Research describes it as "a system of 
graded classes, graded content, graded textbooks, and even graded 
teachers meshed together in a school mechanism11] and states that 
"the graded system has undergone little re-designing from its in¬ 
ception to the present."3 
The classification of pupils into grades became accepted 
practice in the second half of the nineteenth century with the 
opening of the Quincy Grammar School. This school is generally 
reported in literature as the first full-fledged graded school. 
The National Elementary Principal reports that: 
Ibid., p. 2I4.I. 
2 
John 1. Goodlad and Robert H. Anderson, Op. cit., p. I4.6. 
3 
John I. Goodlad, "Classroom Organization," Encyclopedia of 
Educational Research, ed. Chester ¥. Harris, (3rd ed.] New York: 
The Macmillan Company, i960), p. 222. 
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This particular development has had an impact on 
elementary school structure greater than that of any 
other single development in school organization. It 
provided a one-toacher-per-grade organization and was 
the beginning of what has come to be known as the 'graded' 
school. It is still the basic style of school structure 
and it was the forerunner of what has now come to be 
characterized as the self-contained classroom. 
The graded school was created to serve the educational function 
of handling increasing numbers of pupils, and of classifying content. 
It also served the administrative function of classifying pupils for 
upward progression. However, certain auxiliary functions developed 
as natural concomitants of the graded structure. For example, the 
function of determining content for graded tests; grade level ex¬ 
pectations for students, parents, and teachers; and non-promotion as 
an adjustment mechanism. These grade level expectations have become 
a part of our culture. They, more than graded structure itself, have 
been responsible for preserving graded curricular, and instructional 
practices.^ 
Self-contained pattern - The most common arrangement for 
children in elementary schools having graded structure is the self- 
contained classroom. Elsbree and McNally define self-containment 
as: "a plan which assigns a given graded class to one teacher, who 
1 
N. E. A. Department of Elementary School Principals, "School 
Organization — In Historical Perspective," Elementary School 
Organization: Purposes, Patterns, Perspective, Yearbook (Washington, 
D. C.: The Department of Elementary School Principals, N. E. A., 
December, 1961), p. £l. 
2 
Ibid., pp. 78-79. 
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is responsible for teaching all, or virtually all, the subjects."1 
Anderson reports that: 
Self-containment implies both the relative independence 
of the classroom teacher from other teachers and also the phy¬ 
sical self-sufficiency of the space in which the class lives 
and works ... The self-contained arrangement theoretically 
permits the over-all integration and unity of the child’s 
school experiences ... The child enjoys a consequence of both 
his membership in a small stable group and his intimate and 
continuing relation with one classroom teacher ... Little, if 
any, research evidence shows any such cause — effect rela¬ 
tionships. ^ 
Hillson points out that these disadvantages of the self-contained 
pattern are inherent in its conception: (l) the uneven quality of 
personnel in terms of emotional stability, depth and range of know¬ 
ledge, and understanding the nature of children; and (2) having 
certain teachers in intimate and continuing contact with certain 
children. 3 
Goodlad cites rapidly expanding knowledge and new insights 
into developmental psychology as differences which cannot be accounted 
for within the conventional graded structure, and thus as limitations.^- 
William S. Elsbree and Harold J. McNally, Elementary School 
Administration and Supervision (2nd ed.; New York: American Book 
Company, 1959), p. 123. 
Anderson, op. cit., pp. 2l).6-2li7. 
3 
Maurie Hillson, "Graded Schools," Change and Innovation in 
Elementary School Organization (New York: Holt, Rinehart and Winston, 
19£>5), p. L. See also John I. Goodlad, "Individual Difference and 
Vertical Organization of Schools," Individualizing Instruction, Sixty- 
First Yearbook of the National Society for the Study of Education, 
Part I (Chicago: University of Chicago Press, 1962), pp. 209-222. 
John I. Goodlad, "Inadequacy of Graded Organization," Childhood 
Education, JXL (February, 1963), p. 27I4. 
Non-promotion was most often reported and discussed as both a 
serious limitation of gradedness as well as an underlying reason 
for seeking to modify this organizational structure.! 
Departmentalized pattern - The rigidity of the graded structure 
and concern over whether to fail or promote a pupil led to many plans 
of elementary school organization. One such plan which has persisted 
until the present is the practice of departmentalization.^ 
Anderson defines departmentalization by stating that: ’’The 
central idea (of departmentalization) is that separate subjects are 
taught by separate teachers, each presumably a specialist in his 
subject.”3 
According to Elsbree and McNally,^ Woods,3 and Logan and Logan^ 
the advantages of departmentalization are: (l) the teacher responsi¬ 
ble for an area of instruction has greater competency in and specialized 
knowledge of that area, (2) the pupil can respond with differential 
skill and enthusiasm to the program in different areas, (3) the pupil 
^For further analysis see John I. Goodlad, Ibid., pp. 27U-277j 
L. A. Stringer, "Left-Back Child," Child Study, XXXVI, No. 2 (Spring, 
1959), pp. 10-lij.; Norma E. Cutts and Nicholas Mosely (eds.), Provid- 
ing for Individual Differences in the Elementary School (Englewood 
Cliffs, New Jersey: Prentice-Hall, Inc., I960), pp. 65-67. 
2 
Elsbree and McNally, op. cit., p. 129. 
3 
Anderson, op. cit., p. 21$• 
h 
Elsbree and McNally, op. cit., p. 129. 
5> 
Roy C. Woods, "Relative Merits of Departmental and Non-depart- 
mental Elementary Schools," Peabody Journal of Education, XXXVII 
(November, 1959), pp. 163-169. 
6 
üllian M. Logan and Virgil G. Logan, Teaching the Elementary 
School Child (Boston: Houghton Mifflin and Company, 1961), p. 130. 
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is exposed to more adults, styles and strategies of teaching. Woods 
contends that this last advantage can also be a disadvantage.1 
Logan and Logan found that other disadvantages of departmentaliza¬ 
tion are: (l) the necessity of adhering to a strict schedule, (2) 
the possibility that instruction cannot be effectively integrated and 
(3) the fear that teachers may become teachers of subjects rather 
than teachers of children.2 
Organizational patterns for individualized instruction - With 
the advent of the twentieth century many other plans fer elementary 
school organization came into being as efforts to break the lock-step 
of graded structure. Some of the plans reported in literature most 
often are the following: 
1. Platoon grouping. In the Platoon school developed by 
William A. Wirt, pupils were divided into two groups 
(platoons) which were so scheduled that one platoon 
studied academic subjects in classrooms, while the 
other platoon engaged in "activities." 
2. The Gary Plan. This plan, also under the direction of 
Wirt, was essentially a continuation of the original 
Platoon School and represented a refinement of the 
principles tried by Wirt in the Platoon School. 
3. Winnetka Plan Grouping. In the Winnetka Plan grade 
promotion and failure, as such, were abolished. 
Individual instructional tasks were provided for each 
child by means of "goal cards," yet the basic classroom 
unit remained heterogeneously grouped for other activities. 
k. Dalton Flan Grouping. Under this plan subject matter was 
grouped into two parts: the academic part, organized on 
a predominantly individual basis, and the physical-social 
part, grouped on a classroom basis. "Contracts," or job 
Woods, op. cit., p. 167. 
2 
Logan and Logan, op. cit., p. 131. 
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sheets, described the work to be done over a period of 
time. Conference with the teacher replaced formal re¬ 
citation. 
5. XYZ Grouping. The XYZ plan was essentially an ability 
grouping device for what, in effect, became a three track 
plan. Pupils were placed in one of three groups on the 
basis of intelligence test results. 
6. Cooperative Group Plan. This plan conceived by James F. 
Hosic called for teachers to work in small cooperative 
groups under a chairman; with each offering one part of 
the curriculum, but all trying to coordinate their efforts. 
Emphasis was placed on the cooperative effort of the 
teachers in planning and evaluating together. This plan 
is hailed as the fore-runner of team teaching.1 
These do not, by any means, represent the entire list 
of projected activities in the field of elementary school 
organization during this era, but are some of the more 
highly publicized developments. It seems quite apparent 
that they offer convincing testimony in support of the 
contention that the structure of the elementary school was 
not in harmony with ist function...All adjustments which 
these innovations sought to provide were within the single 
dimension of rate of learning. To attempt to individualize 
a program of learning on this approach alone...fails to take 
into account the broad range of the teaching-learning situa¬ 
tion which includes, also, such things as varieties of in¬ 
terests, needs, background, talents; readiness; motivation; 
materials; and teaching effectiveness.2 
Mongraded patterns of instruction - Currently gaining wide¬ 
spread acceptance is the school organizational plan identified by 
the several names: the nongraded school, the ungraded primary, the 
non-graded primary, the primary school, the continuous program 
1 
For desceiption and analysis see NEA Department of Elementary 
School Principals, op. cit., pp. IJ.9-59; Goodlad and Anderson, op. cit., 
pp. k9-52; Smith, Krouse and Atkinson, op. cit., pp. 7k-75‘, Logan and 
Logan, op. cit., pp. 126-133; Harold G. Shane, "Grouping in the 
Elementary School," Phi Delta Kappan, XLI (April, i960), pp. 313-319. 
2 
N, E. A., Department of Elementary School Principals, op. cit., 
PP. 55-58.   
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according to reading levels, the levels system, the primary block 
plan. For purposes of this study the writer will refer to this 
particular organizational scheme as the nongraded plan; and will 
refer to schools using this plan as nongraded schools. 
The nongraded plan is a method of vertical school organization 
designed to implement the theory of continuous pupil progress in all 
significant areas of development by removal of (l) grade barriers, 
(2) graded expectations, and (3) the use of non-promotion as a method 
of adjusting pupils to grades.1 
Hillson views the nongraded plan as: 
A reorganizations! program which attempts to deal with 
the problem of inflexibility in the education of a child; the 
approach to curriculum and the grouping of children for 
maximum learning; the knowledge that repeating a grade yields 
only at best a very slight, if any, advantage to the child; 
the desire to deal with the child as such as well as with 
subject matter which he should assimilate; and the wholesome 
idea that a child should progress continuously as readiness 
for higher levels of activity is indicated.2 
In the nongraded school, grade demarcations are swept away, and 
a major goal is the elimination of all grade mindedness.3 Each 
pupil, working at his own rate, covers as much of an appropriate 
curriculum as he can during a school year. The next year he simply 
begins where he left off and again works at his own speed. No grade 
label is attached to the work at any point; there are no promotions 
and no retentions. A slow learner may take a year longer than the 
Goodlad and Anderson, op, cit., p. £2. See also Lois N. Webb, 
"Nongraded Schools," N. E. A. Research Bulletin (May, 1963), p. 1. 
Hillson, op. cit., p. 311. 
3 
Ibid., p. 313. 
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average pupil "to cover the work, while the academically talented pupil 
may complete the work in a year less than the average. 
Nongraded programs do not follow any uniform pattern with respect 
to grouping practices^ however establishment of reading levels, or 
pupils* progress in reading is most commonly used as a basis for 
grouping.2 Pupils may be grouped by any means such as: age, social 
interest, or even general compatibility. There is no necessary con¬ 
nection between the grouping used and the nongraded idea. It must be 
emphasized that grouping practices followed in horizontal organization 
are independent of nongrading which is a method of vertical organiza¬ 
tion. 3 
The advantages most often claimed for nongraded structure are 
these: 
1. The nongraded school promotes and encourages the develop¬ 
mental and sequential offering of experiences in terms of 
children's needs. 
2. Nongrading forces the development of longitudinal patterns 
of curriculum organization. 
3. Nongrading encourages flexibility in grouping. 
ij.. Nongrading promotes teamwork on the part of the faculty. 
3. Nongrading eliminates the frustrations of graded textbooks 
and materials that all children must master at a particular 
 1  
  "Elementary-School Classroom Organization," N. E. A. 
Research Bulletin, No. 1963-23 (May 1963), pp. 1-U. See also Lois N. 
Wëbb, "Elementary-School Organization," N. E. A. Research Bulletin 
(September, 1963), pp. 1-3$ Goodlad and Anderson, op. cit., pp. 87-89; 
Elsbree and McNally, op. cit., p. I4.0. 
Hillson, op. cit., p. 313$ see also N. E. A. Research Memo, 
op. cit., p. 3. 
"Goodlad and Anderson, op. cit., p. 3. 
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time, and refrains from pushing children to meet artificial 
achievement and predetermined grade standards. 
6. Nongrading eliminates the concept of promotion or failure. 
The most serious obstacle in achieving a successful nongraded 
program is reported to be the difficulty in getting administrators, 
teachers, and parents to change from graded concepts to nongraded ones. 
Bowden^- confirms this point in her study of attitudes of teachers to¬ 
ward nongrading — pointing out that though teachers felt that methods 
and techniques used in both programs were essentially the same, they 
believed that the success of a nongraded program was dependent on 
teachers' acceptance and understanding of its basic principles. 
Other disadvantages occur in the areas of: (l) reporting 
pupil progress, (2) transferring pupils to graded situations, and 
(3) the record keeping necessary for, and attendant to, full implemen¬ 
tation of the program.^ 
Nongrading is not proposed either in literature or by the writer 
as the panacea of all educational ills. It is however, one organiza¬ 
tional form which lends itself well to the attainment of educational 
objectives which derive from the needs of present day society. If 
one but heeds what research has most recently revealed about expanding 
Mary A. Jaudon Bowden, "Teacher's Opinion and Attitudes To¬ 
ward Nongraded Procedures and.Practices in Elementary Schools." 
Unpublished Master's thesis, School of Education, Atlanta University, 
Atlanta, Georgia, 1962, pp. £0-32. 
2 
For further analysis see Smith, Krouse, and Atkinson, op. cit., 
pp. ll4.O-ll4.lj Goodlad and Anderson, op. cit., pp. 219-226] Lois N. Webb, 
op. cit., pp. 6-7. 
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knowledge, the nature of learning, individual differences, and the 
redefinition of educational purposes; it becomes obvious that the 
advantages of nongrading outweigh, by far, its disadvantages when it 
it instituted and practiced as it was conceived and designed. 
Goodlad and Anderson in a i960 survey of 89 communities using 
nongraded plans discovered less vertical change and less curriculum 
reorganization than were expected. They attributed this to the need 
for better descriptions of desirable progression in the development 
of concepts, skills and values.-^- Goodlad and Anderson conclude that 
"organizational reform is but a beginning, it is not an end in it¬ 
self."2 
Team teaching pattern for instruction - A natural concomitant 
of nongrading, with its advocacy of a continuous span of learning 
and flexible grouping, is team teaching. While nongrading is 
essentially a means of vertical organization, dealing primarily with 
the upward progression of pupils, team teaching is a means of 
horizontal organization which lends itself well to the implementation 
of that upward progress. 
Shaplin defines team teaching as: 
A type of instructional organization, involving teaching 
personnel and the students assigned to them, in which two or 
more teachers are given responsibility, working together, for 
all or a significant part of the instruction of the same group 
John I. Goodlad and Robert H. Anderson, "Educational Practices 
in Nongraded Schools: A Survey of Perceptions," The Elementary School 
Journal, EXIII, No. 1 (October, 1962), pp. 33-h0. 
2 
Ibid., p. J4O. 
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of students.-*- 
Anderson views team teaching as "a group of several teachers 
(usually 3 to 6) with joint responsibility for planning, executing, 
and evaluating an educational program for a specified number of 
children, which is usually 25 to 30 times the number of teachers 
in the team.”2 
Ohm claims ’’a team relationship occurs when a group of teachers 
and students as an organized unit, accept and carry out decision 
making responsibility for a set of instructional variables such as 
time, space, group size, group composition, teacher assignment, and 
resource allocation."3 
Beggs^ proposes a definition that follows, very closely, the 
one of Shaplin and Olds. 
Darling presents five criteria of teaching teams in elementary 
schools. Four of the five criteria presented pertain to cooperative 
planning.^ 
It does not seem unreasonable then to state that one primary 
purpose of team teaching is the im rovement of instruction through 
^Judson T. Shaplin and Henry F. Olds, Jr. (eds.), Team Teaching 
(New York: Harper and Row Publishers, 19o5), p. 15. 
2 
Anderson, op. cit., p. 255. 
3 
Robert E. Ohm, "Toward a Rationale for Team Teaching," 
Administrator^ Notebook, IX (March, 196l), p. 1. 
David ¥. Beggs, IH (ed.), Team Teaching A Bold New Venture 
(Indianapolis, Indiana: Unified College Press, Inc., 1961), p. 16. 
^David W. Darling, "Team Teaching," N. E. A. Journal, LIV, No. 
5 (May, 1965), p. 2i+. 
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cooperative planning. Dean and Witherspoon put the case very well 
when they propose that: 
The heart of the concept of team teaching lies not in 
details of structure and organization, hut more in the 
essential spirit of cooperative planning, constant colla¬ 
boration, close unity, un-restrained communications, and 
sincere sharing. It is reflected not in a group of individuals 
articulating together, but rather in a group which is a single 
unified team.l 
Is most schools are presently organized, the responsibility for 
developing curriculum plans and materials rests largely with the in¬ 
dividual teacher who spends the major part of his professional life 
in relative isolation from his colleagues. On the other hand, the 
teaching team assumes responsibility in planning the curriculum 
work of the team, — in overseeing the work of other teachers in 
carrying out the objectives of the curriculum, and for the adapta¬ 
tion of the curriculum to the pupils involved. 
Thus, according to Shaplin, the teaching team becomes an im¬ 
portant means of achieving substantive coordination of curriculum 
within each school. This is true, he feels, because where teams 
exist there is a transfer of authority for making curriculum deci¬ 
sions from both the individual teacher and the higher supervisory 
staff, to the team.^ 
There are many organizational patterns for teams and though 
Stuart E. Dean and Clinett F. Witherspoon, Team Teaching in 
the Elementary School, U. S. Dept, of Health, Education and Welfare, 
Office of Education, Education Brief No. 38 (Washington, D. C.r 
January, 1962), p. k- 
2 
Shaplin and Olds, op. cit., p. 88. 
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there may he similar teams, few are organized on the same basis. 
Cunningham reports that teams described in literature can be divided 
into four categories which he identifies as team leader type, associ¬ 
ate type, master tea cher-be ginning teacher type, and coordinate type. 
The team leader type has a hierarchical authority structure 
with a designated leader and the possibility of other roles in the 
chain of command. The associate type has no designated leader, is 
smaller and more manageable. The master teacher-beginning teacher 
type is not identified by authority or lack of it. Such a team 
exists when a beginning teacher is linked with one or more master 
teachers in a team assignment. In a coordinate-team type the members 
meet jointly for planning but each retains responsibility for a single 
class of normal size.^ 
Ohm does not specify particular types of teaching teams but 
points our areas where distinctions need to be made before one can 
adequately describe a team teaching project.^ 
The organizational and operational patterns which result from 
team teaching require basic changes in class scheduling and in student 
grouping; and these changes lead, in turn, to new patterns of instruc¬ 
tion, which are concerned with three basic activities. These three 
basic activities are tied to three different student environments: 
teacher centered content presentation in lectures to large groups; 
1 ' “— 
Luvern L. Cunningham, "Team Teaching: Where Do We Stand?" 
Administrator's Notebook, VUE (April, i960), p. 3. 
2 
Ohm, op. cit., pp. 1-3. 
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student centered discussion in small groups] and creative exploration 
in independent study. 
The team teaching idea has been in practice for so short a time 
in so few communities that conclusive data with respect to its successes 
or failures have not had time to accumulate. 
Dr. Robert Anderson associated with the team teaching project of 
the Franklin School in Lexington, Massachusetts, oldest recorded team 
teaching project, has thus far submitted only a subjective summary of 
the project. Dr. Anderson indicates that: 
Team teaching is not "disadvantageous” to children.... 
Its evidence warrants further experimentation and refinement 
of procedures. With reference to personality growth, pupil 
adjustment, and pupil achievement, results "are no less 
satisfactory" than those accomplished in the more traditional 
setting...No.evidence has indicated that children suffer 
emotionally or academically, or that they are being "lost" 
in the newer process....Also, teachers have reacted favorably.2 
Perkins in assessing the Norwalk Plan of team teaching presents 
essentially the same evaluation adding that pupils and parents were 
found to have reacted favorably to the plan] grade levels were 
successfully crossed and pupils were grouped more effectively for 
instruction] and evaluative instruments which measure dimensions of 
learning, other than those reached by the usual standardized achieve¬ 
ment tests, are needed.3 
■peggs, op. oit., pp. 167-168. 
2 
Robert H. Anderson, "Team Teaching," N. E. A. Journal, L, No. 3 
(March, l?6l), pp. 3>3-%k. ■ 
3 
Bryce Perkins, The Norwalk Plan of Team Teaching-Fourth Report 
1961-I962 (Norwalk, Conn.: Norwalk Board of Education, 1962), p. 11. 
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Research evaluation of team teaching pattern - Heathers, in 
summarizing available research on team teaching, points out that: 
(l) Data on student achievement are limited to what is measured by- 
standardized achievement tests and give no evidence as to gains in 
learning critical thinking, creativity, competencies in inquiry, or 
self-instruction; (2) the studies reported fail to examine whether 
team teaching has different effects on the achievement of students of 
different ability levels; (3) none of the research studies reported 
has been designed to answer questions about the contributions that the 
separate features of team teaching plans make toward learning outcomes; 
and (1|) there was no indication that team teaching is apt to create 
more pupil adjustment problems than it solved.^ 
Beggs,^ Ohm,^ Cunningham,^ and Drummond'’ in making evaluative 
comments on team teaching all concur in the opinion that though the 
worth of attempts to team teach is not proved, the main value of the 
experiments seems to be in the professional growth of the teachers 
involved; and all four conclude that more experimentation in carefully 
controlled situations is needed. 
 1  
Glen Heathers, "Research on Team Teaching," Team Teaching, eds. 
Judson T. Shaplin and.Henry E. Olds, Jr. (New York! Harper and Row 
Publishers, I96I4.), pp. 322-33k- 
Beggs, op. cit.,pp. lOli-lliu 
3 
Ohm, op. cit., p. lu 
4 ~ 
Cunningham, op. cit., p. lu 
5 
Harold D. Drummond, "Team Teaching: An Assessment," 
Educational leadership, XIX (December, 1961), p. 165. 
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The needs of a society should determine not only its educational 
goals and the activities that schools carry on to reach these goals, 
but also the ways schools are organized to conduct these activities. 
The needs of present day society all demand that new educational goals 
be set, and better means be sought for carrying out educational ob¬ 
jectives. 
For more than one hundred years educators have subscribed to the 
graded plan of school organization as ’’the way1' to educate youth. 
Though many virtues have been ascribed to this plan, none has been 
proved by empirical research. To the contrary, research has shown 
non-promotion, one facet of graded structure, to be deleterious to 
pupil progress. As a result, many plans of school organization have 
been initiated in the effort to break the lock-step of graded structure. 
For the most part these plans were designed to correct only one phase 
of pupil development, the individual rate of growth; and so they failed. 
It is the writer’s belief that plans of school organization which 
encompass the trends of the society in which they are practiced, surely 
lend themselves more readily to the attainment of objectives that de¬ 
rive from that society. Nongrading and team teaching are two such plans. 
Summary of related literature.--Significant emphases on organi¬ 
zation for instruction revealed by the survey of the related literature 
are: 
1. The all inclusive forms of organization for instruction are 
of two kinds, horizontal and vertical. 
2. The Bell-Lancastrian monitorial plan was devised to handle 
increasing numbers of learners, and was the first major 
departure from the tutorial system. 
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3. Graded structure, a method of vertical organization, 
classified pupils into grades and determined content 
and expectations for each grade. 
1;. The self-contained pattern of organization resulted from 
graded classifications, and is still the most commonly 
practiced horizontal arrangement in graded schools. 
5. Departmentalization attempted to respond to the needs of 
pupils in the separate subject areas, by having each sub¬ 
ject taught by a separate teacher, presumed to have 
specialized knowledge of the given area. 
6. Some early, highly publicized attempts to individualize 
instruction were: Platoon Grouping, The Gary Plan, Winnetka 
Plan Grouping, Dalton Han Grouping, XYZ Grouping, and the 
Cooperative Group Plan. 
7. The nongraded plan, a current innovation in organization for 
instruction, promulgates the theory of continuous pupil pro¬ 
gress by eliminating grade demarcations and expectations. 
8. Team teaching, also a current innovation, combines the skills 
of three to six teachers in joint responsibility for planning, 
executing, and evaluating an educational program for a given 
number of pupils. It may be hierarchical, associative, or 
coordinate in structure. 
9. The paucity of research of all the aspects of team teach¬ 
ing prevent its worth from being proved. Its main value 
seems to lie in the professional growth of the teachers 
involved. 
CHAPTER II 
PRESENTATION AND ANALYSIS OF DATA 
Introduction.—The central purpose of this chapter is to present, 
analyze, and interpret the data derived from the questionnaire used 
in this study of plans of organization for instruction in the Atlanta 
elementary schools. These data are organized around the following 
categories or areas of emphases, to wit: experience of administrative 
heads, school size, staff size, organizational plans, characterization 
and implementation of innovative plans, instructional techniques, 
teacher characteristics, and effectiveness of the innovative plans. 
Appropriate tables and charts have been used to graphically 
portray the significant data. The summary of the findings, con¬ 
clusions, implications and recommendations has been preserved for 
presentation in Chapter III. 
Background procedures.—In June, 1966, a questionnaire concerning 
plans of organization for instruction was constructed, validated, and 
sent to 119 principals of the elementary schools of the Atlanta Public 
School System. These principals were requested to execute as care¬ 
fully as possible and return the questionnaire within a two-week 
period. This number represented all the elementary schools in opera¬ 
tion prior to the school year 196£-1966. Schools already in opera¬ 
tion for more than one year were chosen because it was felt that they 
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would have patterns of organization for instruction that were more 
firmly established than those of schools which were newly organized. 
The questionnaire was designed to identify plans of organization 
for instruction operative in the Atlanta Public Schools; to collect 
certain descriptive data concerning specific innovative plans found 
currently in use in them; and to assess, by opinion of the respon¬ 
dents, the effectiveness of these various plans. 
A total of seventy-seven questionnaires was returned, two of 
which were unanswered. The principals executing the questionnaire 
represented 65 per cent of the total administrative personnel in the 
elementary schools of the Atlanta area. 
The major purposes of this study were incorporated in the design 
of the questionnaire, as this was the only instrument the writer used 
in this research. The data collected from the seventy-five question- 
naries that were returned are presented and interpreted in this 
chapter. 
Distribution of questionnaires.--Table 1, page 30, presents 
information relative to the distribution of the questionnaire to the 
principals of 115 elementary schools of the Atlanta Public School 
System. 
One hundred fifteen questionnaires were distributed. Seventy- 
five usable questionnaires were returned. This number represented 
sixty-five per cent of the population surveyed. Thirty-eight ques¬ 
tionnaires, representing thirty-three per cent of the population 
surveyed, were not returned. 
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TABLE 1 
DISTRIBUTION OF THE PERCENTAGE OF QUESTIONNAIRES DISTRIBUTED 
TO AND RETURNED BY THE POTENTIAL RESPONDENTS OR ONE 
HUNDRED FIFTEEN PRINCIPALS OF ELEMENTARY 
SCHOOLS IN THE ATLANTA SYSTEM 
Number Per Cent 
Questionnaires Distributed 115 100 
Usable Questionnaires Returned 75 65 
Questionnaires Not Returned 38 33 
Experience of the principals.- -Table 2, page 31, presents data 
concerning the experience of the responding principals in the field 
l 
of education, in their present position, and at their present schools. 
As the figures in this table show, 85 per cent of the responding prin¬ 
cipals had been in the field of education more than fifteen years; 
60 per cent had served in their present position ten years or less; 
and 70 per cent had served in their present schools 10 years or less. 
Perhaps, the most important fact revealed in Table 2 is that I4J4. per 
cent of the responding principals had served at their present schools 
five years or less. 
Although the principals can be rated as experienced people in 
the field of education, the uniqueness of each school and the technical 
involvement of running a school possibly require more than five years 
before the results of any given organizational plan will become evident. 
At least a year must be given to a new principal for the purpose of ex¬ 
ploring what he has and concluding what he needs. 
TABLE 2 
DISTRIBUTION OF EXPERIENCE IN THE FIELD OF EDUCATION, PRESENT 
POSITION AND PRESENT SCHOOL AS INDICATED BY SEVENTY-FIVE 
PRINCIPALS OF THE ATLANTA SCHOOL SYSTEM, 1965-1966 
Years of Field of Education Present Position Present School Locale 
Experience Number Per Cent Number Per Cant Number Per Cent 
0 - 3 0 0 19 25 33 kb 
6-10 2 3 26 35 ‘ 19 25 
11 - 13 9 12 17 23 13 17 
l6 - 20 ±k 19 9 12 6 8 
More than 
20 30 67 k 5 it 5 
Total 75 101 75 100 75 99 
A second, and possibly a third, year is needed for study and full 
implementation of a particular organizational plan; and perhaps a 
fourth year is needed before results can be conclusively manifested. 
Goodlad and Anderson, in discussing the establishment of the non- 
graded plan, suggest that gradual implementation is best, and point 
out that it may take six months to two years to gain acceptance of 
this plan before it can be implemented. Following implementation, they 
feel another one or two years are necessary before the plan can be con¬ 
sidered fully in operation and results become evident or conclusive.1 
John I. Goodlad and Robert H. Anderson, The Nongraded Elementary 
School (1st ed. rev.; New York: Harcourt, Brace and World Inc.. 
195377 PP. 180-188. 
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Thus, there was a question in the mind of the writer concerning the 
development of innovative plans of organization for instruction in 
the Atlanta schools in relation to the apparent short tenure of 
principals in their present schools. 
Since almost fifty per cent of the elementary school principals 
in the Atlanta Public Schools were comparatively new in their pre¬ 
sent schools, one might project the idea that one important factor 
undergirding any conclusions basic to data derived from this 
questionnaire would be relative to the amount of time of the prin¬ 
cipals on the present jobs at the present schools. 
Size of schools by areas.--The distribution of the enrollments 
of the schools by administrative areas is presented in Table 3, page 
33. The data on the enrollment of the schools served by the re¬ 
porting principals revealed Areas I and V to have the most heavily 
populated schools, those having enrollments of more than 73>1 pupils; 
while Areas II and III were revealed to have the most schools with 
enrollments of 7^0 pupils or less. The enrollments of schools in 
Area IV were almost evenly divided in the categories ranging from 0 
to 1,000 pupils. 
Examination of a map of the Atlanta city schools reveals that 
much of the geographical area of Areas I and V lies in the so-called 
"inner city," in heavily populated deprived sections of the city. 
Thus, it is expected that the heavily populated schools revealed to 
exist in these two areas, I and V, will be found in the "inner city." 
Size of faculties in relation to size of schools.—When the 
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TABLE- .3 
DISTRIBUTION OF THE ENROLLMENT OF THE SCHOOIS ACCORDING 
TO AREAS SERVED BY THE 73 PRINCIPALS IN THE ATLANTA 
SCHOOL SYSTEM, 1963 1966 
School Enrollment 
o-3oo 301-730 731-1,000 More than 1,000 
Num- Per Num- Per Num- - Per Num- 
School Areas ber Cent ber Cent ber Cent ber Par Cent 
Area I 1 1 3 3 2 3 6 8 
Area II 3 7 11 13 2 1 0 1 
Area III 3 3 7 9 1 1 0 0 
Area IV 7 9 3 3 3 8 1 1 
Area V 3 3 3 3 3 8 3 3 
Total 20 26 29 38 13 21 11 13 
question of the sizes of the faculties of the various schools was 
explored, no stipulation was placed in regard to the inclusion of 
part-time teachers in reporting total faculty size. It is to be 
presumed, then, that the faculty sizes as reported by the respondents, 
included not only the regular classroom teachers, but also the part- 
time specialists and itinerant teachers who serve the various schools. 
The distribution of the present faculty sizes in relation to present 
enrollments is presented in Table Ij., page 33* 
Twenty or 27 per cent of the schools had enrollment of 0 - £00 
pupils. Fifteen or 20 per cent of the schools had 731 to 1,000 pupils. 
Eleven or lj> per cent had enrollments of more than 1,000. Twenty-nine 
or 39 per cent of the schools had enrollments of 301-730 pupils, a size 





DIS TEL? .7TI0N OE THE PRESENT ENROLLMENTS AND SIZE OF 
FACULTIES IN THE ATLANTA SCHOOL SISTEM, 1963-1966 
School Size 
Size of Faculty 
0-10 11-20 21-30 31 or More Total 
0 - 3oo ll 13 x - 20 
301-730 - 6 21 2 29 
73I-I,OOO - - 6 9 13 
More than 1,000 - - - 11 ii 
Total h 21 28 22 73 
type of instructional program; as this size school is theoretically 
large enough for varied types of grouping, and yet not so large that 
pupils lose their identities. 
Holistically, the size of the faculties in relation to enroll¬ 
ments worked out to a ratio of 1 to 23, with one exception. This 
exception was found in the limits of schools whose enrollments were 73l 
to 1,000. There were l3 schools within this limit, 6 of which had 
faculty sizes of 30 or less, raising the teacher-pupil ratio in these 
schools to 1 - 30; above the average ratio found in the other categories. 
There was the possibility that these schools were bound by lack of 
physical space and per force had larger teacher-pupil ratios. 
Although eleven schools had enrollments of more than 1,000, they 
also reported faculties numbering more than 30* and there was no way 
of determining the exact limits of either the school population or 
3£ 
faculty size in these cases.* 
A basic reason for the acquisition of knowledge pertinent to 
faculty size was to determine whether or not sufficient personnel were 
available for staffing the innovative programs found among the schools. 
Types of classroom organization.—Item 6 of the questionnaire 
sought information by "yes"~"no" response as to whether or not the 
schools were basically organized with self-contained classrooms by 
grades. A third choice, "Incidental use is made of other organiza¬ 
tional arrangements (plans) within the self-contained patterns,” was 
given. The results are tabulated in Table 3, page 36. 
Thirty-six or b9 per cent of the respondents answered "yes," 
their schools were basically organized with self-contained classrooms. 
Another 36 or 1|8 per cent, indicated that though the pattern of 
organization of their schools was basically one of self-containment, 
they did make use of other organizational arrangements within the 
self-contained pattern. 
Only 3 or J4. per cent, in responding to this question, indicated 
some basic organizational arrangement other than self-containment as 
the main plan of organization for instruction in their schools. 
Even though the survey of related literature made by the writer 
revealed that many disadvantages are inherent in the graded organiza¬ 
tional plan, it was noted that practically all of the Atlanta Public 
This fact might pose a question as to whether or not the instru¬ 
ment should have had structured limits to more specifically determine 
both the actual size of the large schools and their faculties. 
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TABLE 3 
DISTRIBUTION OF THE CLASSROOM ORGANIZATION FOR SELF-CONTAINED 
AND MODIFICATIONS OF SELF-CONTAINED CLASSROOMS IN THE 
ATLANTA SCHOOL SYSTEM, 1963-1966 
Type of Organization Number Per Cent 
Self-Contained Classroom 
Yes 36 i|8 
No 3 h 
Modified Self-Contained 36 1*8 
Total 73 100 
School System adhered rather rigidly to this structural pattern which 
is rapidly becoming outmoded because of new discoveries relative to 
the learning process and the developmental patterns of youth. 
Utilization of special teachers full-time and part-time.--Another 
item of the questionnaire dealt with the distribution of the use of 
special teachers in the various schools on a full-time or part-time 
basis. The results are presented in Table 6, page 37. For purposes 
of discussion, the various types of special teachers have been categorized 
under the following five headings: (l) Special Activities, (2) Teachers 
of Exceptionalities, (3) Special Language Teachers, (1;) Librarians, and 
(3) Physical Education and Science. 
Special Activities - Teachers in this category ranged from one 
full-time teacher each for pre-kindergarten, band, and orchestra to a 
high of twelve serving full-time in music. Part-time teachers in this 
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TABLE 6 
DISTRIBUTION OF THE USE OF SPECIAL TEACHERS, FULL-TIME 
AND PART-TIME IN THE ATLANTA PUBLIC SCHOOLS, 
1965-1966 
Full- -Time Part- -Time 
Special Teachers Number Per Cent Number Per Cent 
Music Teacher 12 l6 60 80 
Art Teacher 2 3 32 b3 
Band Teacher 1 1 67 89 
Physical Ed. Teacher lb 19 10 13 
Foreign Language 1 1 12 16 
Speech Therapist - - 68 90 
E. M. R. Teacher or Teachers 33 bh - - 
Librarian 71 9b 3 b 
Teacher of Emotionally Disturbed 
Teacher of Physically 
3 b - - 
Handicapped 2 3 - - 
Teacher of Partially Sighted 
Teacher of Hard of Hearing or 
1 1 29 39 
Deaf 2 3 26 35 
Lead Reading Teacher 2 3 - - 
Teacher of Strings - - 1 1 
Orchestra 1 l - - 
Pr e-Kinder garten 1 l - - 
Science 1 1 - 
area ranged from one for strings to a high of 67 for band, 60 in music, 
and 32 in art. 
Teachers of exceptionalities - The E. M. R. program was found to 
exist on a full-time basis in I|i| per cent of the schools served by the 
responding principals. Other full-time services in the area of ex¬ 
ceptionalities ranged from one full-time teacher of the partially 
sighted, to three teachers for the emotionally disturbed. 
Twenty-nine and twenty-six schools were found to have part-time 
teachers of the partially sighted and hard of hearing, respectively] 
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while 68 schools had access to the services of a speech therapist on 
a part-time basis. 
Special language teachers - Twelve responding principals reported 
the use of foreign language teachers on a part-time basis. There were 
only two reported instances of the utilization of lead reading tea¬ 
chers full-time. 
librarians - Data gathered concerning services of librarians 
in Atlanta schools revealed that 71 or 9k per cent and 3 or I4. per 
cent of the schools had full-time and part-time services of librarians, 
respectively, with one school not indicating whether or not library 
services were available. 
Physical education and Science teachers - The use of physical 
education and science teachers ranged from one full-time science 
teacher to fourteen full-time and ten part-time physical education 
teachers. No part-time science teachers were reported. 
There was some approach to providing teaching services in all 
the usual special areas, however, Atlanta seemed more alert to pro¬ 
viding, on full-time and/or part-time basis, such services as E. M. R., 
music and band. According to the respondents, Atlanta was also alert 
to providing library services, whether part-time or full-time. Speech 
therapy received emphasis as an itinerant service which might or might 
not be adequate as there was no indication of the number of schools 
each therapist served. 
Main types of organization for instruction.—Four main plans of 
organization for instruction - the graded plan, departmentalization 
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team teaching, and the nongraded plan - were characterized in the 
questionnaire. The respondents were asked to indicate which of these 
plans was the main plan, the one used by most of the teachers, of 
their schools. The results are presented in Table 7 below. 
TABLE 7 
DISTRIBUTION OF THE MAIN TYPES OF ORGANIZATION FOR 
INSTRUCTION AS INDICATED BY THE RESPONDING 
PRINCIPALS 
Types of Organization Number Per Cent 
Graded Plan 67 89 
Departmental!zation b 3 
Team Teaching 3 h 
Nongraded Plan 2 3 
Modified Nongraded Plan 1 1 






Three respondents checked two plans as the main plans of organi¬ 
zation being presently practiced in their schools. In each of these 
cases departmentalization of the upper grades was indicated. Sixty- 
seven or 89 per cent indicated that the graded plan of organization 
was the main plan of organization currently being practiced in the 
Atlanta schools. 
Three respondents or i; per cent cited team teaching, while two 
respondents or three per cent cited nongrading as the main plans of 
organization for instruction currently being practiced. 
Semi-departmentalization and the modified nongraded plan were 
indicated as the main plans of organization for instruction by one 
respondent each. 
Wien semi-departmentalization, team teaching, and the modified 
nongraded plans, all of which retain some graded structure, are con¬ 
sidered together with the strictly graded plans, it can be said that 
96 per cent of the schools are operating basically under the graded 
plan. 
Years of initiation of innovative plans.—One of the major 
purposes of this study was to characterize the innovative plans of 
organization for instruction in the Atlanta schools. Thus, certain 
descriptive data concerning these plans - such asr the year of 
initiation, grade levels involved, numbers of pupils and teachers 
involved, and the amount of time allocated daily to the plans, were 
requested in item nine of the questionnaire. These items were 
selected because they seemed to be important features in describing 
or characterizing the innovative plans, and were the ones used most 
frequently as descriptive items by many authorities reported in the 
literature. 
This was a multi-faceted unstructured question. The instrument 
specifically designated three innovative organizational plans for 
instruction, namely; team teaching, nongrading, and departmentaliza¬ 
tion. Other plans portrayed in the Tables are plans which were 
ill 
written in by the respondents. The results are reported in Tables 8 
through 10, pages 1|2, and 1|5* 
In addition to helping characterize particular plans of organiza¬ 
tion for instruction, the years in which the instructional plans were 
initiated may be used to determine two things: (l) the point in 
time at which departure from the usual procedures of gradedness 
occurred, and (2) the possible level of development achieved by a 
particular plan because of its length of use. Data concerning the 
years of initiation of the innovative plans are presented in Table 
8, page 1|2. 
Departmentalization was most often cited as the innovative 
plan currently being practiced, with 58 per cent of the 72 respon¬ 
dents to this item of the questionnaire indicating departmentaliza¬ 
tion in some grades. Departmentalization was the earliest and only 
departure from the graded system up to and including the 1955 school 
year. Its use increased from one school in 19l|6 to ij.2 schools in 1965. 
Since there was only one school attempting any innovation in 
organizational structure (departmentalization) in 19l|6, then it should 
be evident that the graded plan was being followed by most schools 
at that time. From Table 8 one can see that revised versions of 
plans already in use and other innovations of organization began to 
appear during the period 1956-1960; but were most often begun in the 
period 1961-1965. During this period, more than any other, there 
was evidence of new ideas and experiments in organizational structure 
among which were team teaching, nongrading, subject-area plans and 
TABLE 8 
DISTRIBUTION OF INFORMATION CONCERNING THE TEARS OF INITIATION OF 
INNOVATIVE PLANS OF ORGANIZATION IN THE ATLANTA SCHOOLS 
Tear of Initiation 
191+6-1950 1951-1955 1956-1960 1961-1965 1966 
Innovative Plans Number Per Cent Number Per Cent Number Per Cent Number Per Cent Number Per C. 
Team Teaching 10 13 1 1 
Nongrading 1 1 6 8 
Departmentalization 1 1 k 5 8 11 29 39 
Joplin Reading 2 3 
Modified Joplin 1 1 2 3 1 1 
Semi-departmentalization 2 3 
A. A. A. S. Science 1 1 
School-m.de Study Period 1 1 
Reading-Language Arts 1 1 
Intensified Reading 1 1 
Total 1 1 h 5 12 16 53 70 2 2 
TABLE 9 
DISTRIBUTION OF INFORMATION ABOUT AND GRADE LEVELS INVOLVED IN THE VARIOUS 
INNOVATIVE PLANS OF ORGANIZATION IN THE ATLANTA SCHOOLS 
Departments- J oplin Modified 
Grade Level Team Teaching Nongrading lization Reading Joplin Reading 
Combinations Number Per Cent Number Per Cent Number Per Cent Number Per Cent Number Per Cent 
k-1 
k-3 1 1.37 
k-li 1 1.37 
1 only 1 1.37 
1-3 2 2.7U b 3.L|3 
2-3 1 1.37 
3 and b 1 1.37 
3 and 6 1 1.37 
i| only 2 2.7b 
i|-3 2 2.7b 
i|-6 1 1.37 1 1.37 
b-7 il 3.1|8 1 1.37 3 il.11 
5 only 2 2.7l| 
>-7 1 1.37 ll 5J|8 
6-7 20 27.1|0 
7 only 1 1.37 12 16.iU; 
All grades 1 1.37 




Semi-depart- A. A. A. S. School-wide Reading-Langu- Intensified 
mentalization Science Study Period age Arts Reading 







3 and 3 











1 1.37 1 1.37 
1 1.37 
l 1.37 1 1.37 
Total Responses 2 2.73 1 1.37 1 1.37 1 1.37 1 1.37 
TABLE 10 
DISTRIBUTION OF INFORMATION ABOUT THE NUMBER OF PUFELS INVOLVED IN THE INNOVATIVE 
PLANS OF ORGANIZATION FOR INSTRUCTION IN THE ATLANTA SCHOOLS 
Number of Pupils 
0 ■ - 100 101 - 200 201 - 300 301 - if.00 
Innovative Plans Number Per Cent Number Per Cent Number Per Cent Number Per Cent 
Team Teaching h 5 6 8 1 1 
Nongrading 1 1 2 3 1 1 






tion 2 3 







Total 2k it-2 25 33 in. lit 1 1 
TABLE 10—Continued 
Number of Pupils 
lj.01 - 500 5oi - - 600 601 - 700 701 - 800 
Innovative Plans Number Per Cent Number Per Cent Number Per Cent Number Per Cent 
Team Teaching 
Nongrading 2 3 1 1 




A. A. A. S. Science 
1 1 
1 1 





Total 5 6 h k 1 1 1 1 
further departmentalization. 
The other new programs as written in by the respondents and their 
emergence dates as shown in Table 8 were: semi-departmentalization, 
A. A. A. S. science, school-wide study period, and reading plans. 
Grade levels involved in the innovative plans.—In order to 
determine how early a child was introduced to the innovative plans 
in the Atlanta schools, the researcher sought data relative to the 
grade levels at which the various innovative plans are found to exist. 
These data are presented in Table 9, page 1|3. 
Departmentalization and nongrading were the only innovative 
plans which tended to show clustered responses with respect to grade 
levels involved in the special plans of organization. Departmentaliza¬ 
tion, though found in combinations of grades from 1| through 7, was not 
found in grade k alone. However, this form of organization showed a 
definite clustering of responses at the grade combination 6-7. Non¬ 
grading was found more often in the primary grades, in grade combina¬ 
tions from kindergarten through Ij., but showed a definite clustering 
of responses at the grade combination 1-3. 
The special reading programs were all found to be existent in 
the grade combination l|-7. Though only one special reading plan was 
reported in the primary grades, the nongraded and team teaching 
plans existent in grades 1 through 3 could and probably do provide 
special grouping assistance in reading, as these plans are often 
based on defined levels of progression in reading. 
Team teaching plans showed no grade level clustering, but were 
found to exist at varied grade levels and in varied grade combinations 
1*8 
throughout the schools. The predominant pattern of team teaching in 
the Atlanta schools is for each team to teach a single grade. 
In addition, team teaching was found considerably more often in 
the fourth, fifth, sixth,and seventh grades than in the primary ones; 
with l; and 5 being the grade levels of heaviest team teaching usage. 
The extent of the usage <£ other innovative plans at the various 
grade levels is shown in Table 9, page i|.3. 
Numbers of pupils involved in the innovative plans.--In order 
to characterize the various plans more fully, the researcher re¬ 
quested data concerning the numbers of pupils involved in them as 
they are being practiced in the Atlanta schools. These data are 
presented in Table 10, page 
With respect to the numbers of pupils involved, no particular 
organizational patterns emerged. All team teaching plans except 
one contained 200 pupils or less. The enrollments in the departmen¬ 
talized plans were also small. Thirty-four of the lj.2 reported de¬ 
partmentalized plans also contained 200 pupils or less. The non- 
graded and reading plans, where practiced, were widely varied in 
pupil size. Apparently they varied in relation to the total school 
enrollment. Rarely did two schools have the same numbers of pupils 
involved in the plans that were reported. 
Numbers of teachers involved in the innovative plans.—Another 
stipulated characteristic for the description of innovative plans 
was the number of teachers involved in the reported plan. Table 11, 
page k9, gives these data. 
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TABLE 11 
DISTRIBUTION OF INFORMATION ABOUT THE NUMBER OF TEACHERS 
INVOLVED IN THE INNOVATIVE ELANS OF ORGANIZATION 
FOR INSTRUCTION IN THE ATLANTA SCHOOLS 
Numbers of Teachers 
Types of 
Innovative Plans 
0-10 11 - 20 21 - 30 
Number Per Cent Number Per Cent Number Per Cent 
Team Teaching 11 l5 
Nongrading 3 7 
Departmentalization 3 6 I4.8 
Joplin Reading PLan 1 1 
Modified Joplin PLan 2 3 
S emi - dep ar tment a - 
lization 2 3 
j 
A. A. A. S. Science 1 1 
School-wide ouudy 
Period 














Total 59 79 10 12 h 
Most or 79 per cent of the respondents reported utilizing ten 
teachers or less in the special plans. Of the 72 respondents report¬ 
ing innovative plans, only 13 were found to utilize eleven teachers 
or more. 
By comparison of the numbers of pupils involved in the innovative 
plans with the numbers of teachers involved, one could conclude that 
5o 
the teacher-pupil ratio in the special plans is lower than 1 to 2%. 
One may also assume that the major portion of the faculties is not 
exposed to service in innovative plans and is therefore involved 
mainly in teaching within the usual graded organizational pattern. 
Hours allocated daily to the innovative plans.--Further 
characterization of instruction was made through determination of 
the amount of time pupils spent in instruction under the newer plans. 
Table 12, page $ls presents the distribution of hours allocated 
daily to the innovative plans of organization for instruction. 
No particular patterns of time-blocks emerged. The hours 
allocated daily to the innovative plans were fairly evenly dis¬ 
tributed from less than one hour for some departmentalized and 
subject-area plans to the full six hours for nongraded, team teach¬ 
ing, and other departmentalized plans. 
Thirty-six schools or £0 per cent of the respondents to this 
question indicated, however, that there was the allocation of less 
than four hours daily for their innovative plansj and of this number 
22 schools were found to utilize less than two hours daily for their 
respective innovative plans. Only 22 or 30 per cent of the respon¬ 
dents indicated that the full school day was given to the varied 
forms of innovative plans for instruction. 
Types of organizational plans used in teaching various subject- 
matter areas.—To determine whether or not one subject area over and 
against another lends itself more readily to use in innovative plans, 
the investigator surveyed and analyzed subject-matter areas taught 
TABLE 12 
DISTRIBUTION OF INFORMATION CONCERNING THE HOURS ALLOCATED DAILY TO THE 




Hours Allocated Daily 
Less than 1 hour 1 to 2 hours 2 to 3 hours 3 to i| hours 
Number Per Cent Number Per Cent Number Per Cent Number Per Cent 
Team Teaching 2 .028 1 .Oil! 2 .028 
Nongrading 2 .028 
Departmentalization 3 .0i| 2 3 .070 6 
co 
o
 • 3 .070 
Joplin Reading Plan 1 .oik 1 .Olli 
Modified Joplin Plan 3 .0i|2 1 .Olli 
S emi-departmentaliza tion 
A. A. A. S. Science l .Olli 
School-wide Study Period l .01»! 
Reading-Language Arts 1 .01)! 
Intensified Reading 1 .Olli 
Total Responses 9 .126 13 .182 7 .098 7 .098 
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TABLE 12--Continued 
Hours Allocated Daily 
Types of 1* to 5 hours 5 to 6 hour
1 s 6 hours 
Innovative Plans Number Per Cent Number Per Cent Number Per Cent 
Team Teaching 1 .011* 2 .028 3 .01*2 
Nongrading 1 .Oil* k .056 
Departmentalization 5 .070 1* .056 lh .196 
Joplin Reading Plan 
Modified Joplin Plan 
Semi-departmentali¬ 
zation 1 .Oil* 1 .Oil* 
A. A. A. S. Science 
School-wide Study Period 
Reading-Language Arts 
Intensified Reading 




 • 7 .098 22 .308 
through the various plans of organization for instruction. Table 13, 
page 53, presents the distribution of these data. 
Departmentalization was the plan most frequently used for in¬ 
struction of all the subject areas. This reflects the fact that 
departmentalization was the oldest plan as well as the one most 
frequently cited as the innovative plan currently being used. Social 
studies, arithmetic, and science were slightly more often taught 
through the departmentalized plan than were other subjects. 
TABLE 13 
DISTRIBUTION OF THE TYPES OF ORGANIZATION FOR INSTRUCTION USED WITH THE 
RESPECTIVE SUBJECT-MATTER AREAS TAUGHT IN THE ATLANTA SCHOOLS 
Subject-Matter Areas 
Types of Innovative Plans 
Team Teaching Nongrading Departmentalization 
Number Per Cent Number Per Cent Number Per Cent 
Reading 11 13 6 3 2h 32 
English 7 9 3 7 28 37 
Spelling 6 8 3 7 18 2b 
Language Arts 8 11 3 7 23 31 
Social Studies 9 12 h 3 38 3i 
Science 7 9 3 k 37 b9 
line Arts h 3 l 1 10 13 
Arithmetic 7 9 3 7 38 3l 
Foreign Language 3 7 
Music 1 l 
Physical Education 1 1 
Total Responses b3 60 3h 1|7 223 306 
TABLE 13—Continued 
Types of Innovative Plans 
Graded Plan Joplin Plan Other 
Subject-Matter Areas Number Per Cent Number Per Cent Number Per Cenu 
Reading it 6 3 7 it 
r' 
? 
English 3 It 1 i 
Spelling it 6 1 l 
Language Arts 3 it 1 l 
Social Studies 3 It 1 i 
Science 3 it 1 i 
Fine Arts 2 3 1 i 
Arithmetic it 6 
Foreign Language 3 it 
Music 
Physical Education 
Total Responses 29 itl 3 7 10 ii 
Team teaching was more frequently used in the instruction of 
reading than in other subjects,while the nongraded and graded plans 
both showed an even distribution of use in all the subject areas. 
Fine arts was an item that was frequently not checked as being 
taught through the various plans. It is to be presumed that fine 
arts are not being experimented with in the innovative plans re¬ 
ported in this study. 
Other than the exceptions of subject areas previously noted, 
all plans showed fairly even distribution of use in all the subject 
areas. The very evenness of the distribution of subjects taught 
through the various plans lends credence to the fact that no one 
subject above or beyond another lends itself to, or is selected for 
use in, the newer instructional plans. 
Types of organizational patterns utilized with the various types 
of team teaching.—One facet important to the characterization of 
teaching teams is the type of team structure with regard to authority 
and operational patterns. The writer felt it necessary to explore 
these areas in order to picture fully the organization and operation 
of teams in the Atlanta system. Thus, item 11 of the questionnaire 
explored the type of authority structure as well as the operational 
patterns of teaching teams found in the Atlanta schools. The results 
are presented in Table II4., page £6. 
With respect to authority structure, only two teams indicated 
use of the hierarchical type leadership structure with a designated 
team leader and other specified roles in the chain of command in 
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TABLE 11; 
DISTRIBUTION OF THE TYPES OF ORGANIZATION FOR INSTRUCTION 
EMPLOYED WITH THE RESPECTIVE TYPES OF TEAM TEACHING 










Number Per Cent Number Per Cent Number Per Cent 
Team-leader Type 2 6.1|6 
Associate Type 3 9.69 7 22.61 2 6,1|6 
Coordinate Team 
Type 3 9.69 3 9-69 
Master-Teacher- 
Beginning-Teacher 
Type 1 3.23 
Associate-Coordi¬ 
nate Team Type 2 6.1|6 7 22.61 1 3.23 
Total Responses 11 35.53 17 5U-91 3 9.69 
descending order. These two teams utilized this approach only for 
large group instruction. 
Only one respondent cited the use of a master teacher-beginning 
teacher type team, and this type was utilized only for large group 
instruction. 
Of the choices given, the associate type team structure was the 
only listed pattern cited as being used for all three kinds of pupil 
organization - large group instruction, small group instruction and 
independent study. It was also the type cited most frequently as the 
£7 
one being used. 
From the various combinations of authority structure and opera¬ 
tional patterns possible as characterized in this item, a new pattern 
emerged, one not found described as such in current literature. This 
new pattern may be described as a combination of the associate and 
coordinate type teams. In such a combination it is presumed that 
there would be joint planning by the team members, but the leader¬ 
ship of the team would remain situational and the various team 
members would still retain responsibility for a single class of 
normal size. This combination type team, though used for all three 
types of pupil organization, was most frequently utilized for small 
group instruction and was cited as being utilized as frequently as 
was the associated type discussed above. 
Extent of progress achieved for procedures of nongradedness.— 
A number of organizational procedures are often described in litera¬ 
ture as being both necessary and unique to nongradedness. The pro¬ 
cedures most frequently mentioned all relate to the establishment of 
organizational structure and subject-area levels which assure the 
continuous progress of pupils. 
The extent of progress achieved in the Atlanta schools relative 
to various procedures associated with nongradedness is characterized 
in Table 13>, page £8. 
A review of the literature indicates there must be some structured 
way for the pupil to progress and for reporting pupil progress even in 
a nongraded arrangement. Of the procedures of nongradedness listed in 
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TABLE l5 
DISTRIBUTION OF THE EXTENT OF PROGRESS ACHIEVED FOR DIFFERENT 
PROCEDURES OF NONGRADEDNESS IN THE CLASSROOMS OF THE 
ATLANTA SCHOOIS 
Progress Achieved 
Procedures Little Some 
Fully 
Achieved 
of Nongradedness Number Per Cent Number Per Cent Number Per Cent 
Elimination of Non¬ 
promotion 1 1+.35 1+ 17.1+0 1 1+.35 
Elimination of 
Gradedness 5 21.75 1 1+.35 
Specific Characteri¬ 
zation of Desirable 
Progressions in 
Subject Areas 1 1+.35 2 8.70 3 13.05 
Continuous Progress 
of Pupils throughout 
the School Tear 2 8.?0 2 8.70 
Revision of Proce¬ 
dures for Reporting 
Progress to Parents 1 1+.35 
Total Responses 1+ 17.1+0 11+ 60.90 5 21.75 
item 12 of the questionnaire, the one most often claimed as being 
fully achieved was that of specific characterization of subject areas. 
However, only one school reported having achieved any progress in the 
area of revising the usual procedures for reporting pupil progress to 
parents. Hence, the writer assumed that some element of gradedness 
was still practiced. This assumption was further supported by the 
fact that only one school reported having fully achieved the 
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elimination of non-promotion and the elimination of gradedness. Table 
15 shows that this one school had approached a fully implemented non- 
graded program. The other schools appeared to have only some degree 
of nongradedness. 
Reasons for the initiation of the innovative plans.—Table l6, 
page 60, presents the data on the reasons for the initiation of the 
innovative plans of organization for instruction in the Atlanta 
schools, 1965-1966. 
The most commonly cited reason for the initiation of the innova¬ 
tive plans of organization was the desire to improve attention to 
individual differences. Other reasons frequently cited were to adjust 
reading levels, to adjust achievement and/or ability levels in other 
subject-areas, and to facilitate better grouping practices; all of 
which relate closely to the most commonly cited reason, that of 
adjustment for individual differences. The listed reasons may also 
be presumed to show recognized needs among the pupil population, 
needs that were unmet by the older instructional patterns of organi¬ 
zation. 
Among the reasons that were written in by the respondents for 
initiating newer plans were: to utilize the strengths of teachers in 
subject areas, to develop readiness for high school, and to develop 
greater language facility. 
Changes designed to implement the innovative plans.—Table 17, 
page 6l, presents the changes made in the regular school program 
in order to implement the innovative plan. 
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TABLE 16 
DISTRIBUTION OF THE REASONS FOR THE INITIATION OF INNOVATIONS 
OF ORGANISATION FOR INSTRUCTION IN THE ATLANTA SCHOOIS 
Reasons for Initiation of Innovative Plan Number Per Cent 
To improve attention to individual dif¬ 
ferences 33 2I4..J4.2 
To adjust reading levels 28 20.72 
To adjust achievement and/or ability levels 
in other subject areas 22 16.28 
To facilitate better grouping practices 21 13.3U 
To facilitate handling of large numbers 6 h'kk 
To eliminate non-promotion 6 u.uu 
To fulfill request of teachers 12 8.88 
To fulfill the challenge of strong 
administrative leadership 5 3.70 
To utilize strengths of teachers in 
subject areas 3 3.70 
To develop readiness for high school 1 .71; 
To develop greater language facility i .71; 
Total Responses 13k 103.60 
The changes indicated by the responses were almost evenly divided 
among the items listed. Though improvement of instructional techniques 
was most often indicated as the change made to bring the innovative 
plan into the school program, it is nonetheless true that instructional 
techniques can be improved under any plan designed to benefit the 
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TABLE 17 
DISTRIBUTION OF THE CHANGES DESIGNED TO IMPLEMENT THE 
INNOVATIVE PLANS OF ORGANIZATION FOR INSTRUCTION 
IN THE ATLANTA SCHOOLS 
Reasons for Changes Number Per Cent 
Reorganization of the skill areas of the 
curriculum 12 8.1*0 
Reorganization of schedules to include 
varied patterns of instruction 28 19.60 
Improved grouping practices 28 19.60 
Increased use of supplementary materials 22 13.1*0 
Improved instructional techniques 36 23.20 
Increased use of technical aids 23 17.30 
Total Responses 1J|2 103.70 
school. Also, the improvement of instructional techniques does not 
necessarily indicate a need for change in school organization, and 
conversely, change in school organization does not necessarily improve 
instructional techniques. 
It should be noted that reorganization of the skill areas of the 
curriculum was the change least selected by the respondents. This 
would seem to indicate that little curriculum change or development 
accompanied or was resultant from the implementation of the special 
plans. However, it was noted that there were considerable changes 
in scheduling and grouping practices followed closely by an increased 
use in supplementary materials. 
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Further modifications of administrative procedures to fully 
implement the innovative plans.—The data on the identification of 
administrative procedures underway for fuller implementation of 
innovative programs already in operation are presented in Table 18 
below. 
TABLE 18 
DISTRIBUTION OF FURTHER MODIFICATIONS OF ADMINISTRATIVE 
PROCEDURES UNDERWAY IN ORDER TO FULLY IMPLEMENT THE 
INNOVATIVE PLANS OF ORGANIZATION FOR INSTRUCTION 
Modifications of Procedure Number Per Cent 
Improvement of reading 10 3lwUo 
Re-evaluation of teacher assignments 5 17.20 
Initiation or expansion of nongraded plan 6 20.61; 
Continued study of individual differences 
and/or needs k 13-76 
Introduction of team teaching 2 6.88 
Increased planning by teachers 2 6.88 
Total Responses 29 100.76 
To determine whether or not administrators lad newer ideas that 
would lead to the expansion of the present innovative plans, the 
substitution of something newer for these plans; or, if the administra¬ 
tors were so dissatisfied with the results of the plan presently in 
use that they recommended its discontinuance and the exploration of 
other innovations for possible future use, item l£ on the check-list 
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was left unstructured. Each respondent was given freedom to state 
whatever he felt were further modifications of administrative pro¬ 
cedure that were underway in order to fully implement the innova¬ 
tive plan in his school. Not every principal responded to this 
question. 
Improvement of reading was most frequently cited as the area 
in which further refinements of procedure would be tried. Other 
new techniques which principals had in mind using during the coming 
year were these: (l) re-evaluation of teacher assignments, (2) 
continued study of individual differences and/or needs, and (3) 
increased planning by teachers. It is also of significance that 
six schools indicated the initiation or expansion of nongrading, 
and two schools indicated the introduction of team teaching in the 
coming school year. 
Though not included in Table 18, the writer felt that the re¬ 
sponses given by four of the respondents deserve mention and perhaps 
some discussion as these responses could not be categorized as being 
modifications to improve or implement the innovative plan. Four 
respondents felt that no further modifications of procedure were 
needed - two because the special plan was being evaluated, and two 
because the special plan had been in existence for so long, it was, 
therefore, not new. 
Other items which could not be categorized with those in Table 
18 were the responses which indicated that the special plan now in 
existence would be discontinued. Four subjects made this response 
6U 
indicating as reasons for the discontinuance of the innovative plan 
the need for more teachers and the need for more materials. 
Ex haut of types of planning used in initiation of the innovative 
plans.--The writer felt it important to know the nature and extent 
of planning that went into the initiation and implementation of the 
innovative plans of organization. Item l6 of the questionnaire was 
designed to elicit this information. The results are presented in 
Table 19, page 69. 
Fifty-two or 69 per cent of the respondents indicated that 
moderate to extensive planning occurred before the initiation of 
the special plan. Fifty-six or 79 per cent indicated that moderate 
to extensive planning occurred during the implementation, or after 
the plan was in operation. It is to be presumed that some re¬ 
spondents checked several categories thus indicating pre-planning as 
well as planning during the implementation of the special plan. How¬ 
ever, the amount of planning tended to decrease after the initiation 
of the plan. 
Only one school reported research to stabilize procedures. 
Such research or evaluation of the various plans might have indicated 
adjustments of organization that would have insured the success of 
the plans. 
Categories of persons involved in planning for instructional 
organization.—Item 1? of the questionnaire was designed to gather 
information pertinent to the involvement of all the faculty and other 
specialized help that was available for planning innovative programs 
TABLE 19 
DISTRIBUTION OF THE EXTENT TO WHICH DIFFERENT TYPES OF PLANNING WERE USED IN 
THE INITIATION OF THE INNOVATIVE PIANS OF ORGANIZATION FOR INSTRUCTION 
IN THE ATLANTA SCHOOLS 
Amount of Planning 
None Very Little Moderate Extensive 
Types of Planning Number Per Cent Number Per Cent Number Per Cent Number PerC 
Planning occurred before 
initiation of special plan 22 20.90 35 32.30 
Planning occurred during implemen¬ 
tation of special plan 11 10.55 15 13.30 
Planning occurred after special 
plan was in operation 1 .95 12 11.50 12 11.50 
Research was done to stablize 
procedures 1 .95 
Continuous planning 2 1.90 
Total Responses 1 95 US 55.6o 56 57.00 
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in the various schools. The results are presented in Table 20 below. 
TABLE 20 
DISTRIBUTION OF THE CATEGORIES OF PERSONS INVOLVED IN PLANNING 
FOR INSTRUCTIONAL ORGANIZATION AND PROCEDURES IN THE 
SCHOOLS OF ATLANTA 
Categories of Persons 
Responses 
Number Per Cent 
All teachers involved in plan b2 37-72 
One or two teachers 2 I.8J1 
Administrative head 17 13.61; 
Parents 7 6.1ili 
Consultants 21 19.32 
Teachers, administrators, consultants and 
parents in cooperative action program 27 2k. 8b 
Total Responses 10 8 103.80 
Only i|.l or 37-72 per cent of the principals responding to this 
question indicated that all of the teachers of their schools were 
involved in the planning. The writer feels that it is of further 
significance that planning was done in 17 of the cases by the 
administrative head alone, and only 7 involved parents in their 
planning procedures. However, 27 respondents indicated the involve¬ 
ment of teacher, administrator, consultants, and parents in a co¬ 
operative action program of planning. 
Responding principals who indicated the involvement of parents 
6 7 
in planning were not ones who later indicated trouble with parents. 
Those who involved teachers were not ones who later decried the lack 
of success of a given plan because teachers did not accept it whole¬ 
heartedly. Responding principals who indicated only moderate success 
with a particular plan were often ones who had planned alone. 
Extent of difficulty encountered in the inauguration of various 
aspects of the innovative plans.--A broad review of the literature 
pertaining to this study indicates that the areas listed in Table 21, 
page 68, are areas which are most often troublesome ones when in¬ 
novative plans are attempted. 
Although problems differ in various schools and various areas, 
the ones that apparently gave most difficulty in the Atlanta Public 
Schools were, in orders 
1. Adaptation and allocation of space. 
2. Effective staffing. 
3. Time for planning. 
1;. Revision of pupil progress reporting procedures. 
These four items were rated frequently as being either the most 
difficult problem or a major problem. 
With regard to the fourth named problem area, it was previously 
noted in Table l£, page $8} that only one school had made some pro¬ 
gress toward achieving a satisfactory plan for revising pupil pro¬ 
gress reports to parents. 
The writer also found the following items to be the ones most 
frequently rated as being minor or little or no problems: 
TABLE 21 
DISTRIBUTION OF THE EXTENT OF DIFFICULT! ENCOUNTERED IN THE INAUGURATION OF THE 
VARIOUS ASPECTS OF THE INNOVATIVE PLANS OF ORGANIZATION FOR INSTRUCTION 
IN THE ATLANTA SCHOOLS 




Problem Major Problem Minor Problem 
Little or 
No Problem 
Types of Difficulty Number Per Cent Number Per Cent Number Per Cent Number Per Cent Number Per Cen' 
Definition of 
objectives 1 .26 1 .26 1 .26 9 2.31; 17 1|.1|2 
Acceptance of plan by 
teachers 2 .32 1 .26 3 .78 16 l;.l6 111 3.6); 
Acceptance of plan by 
community 1 .26 2 .32 8 2.08 18 li.63 
Effective staffing 6 1.36 3 .78 3 1.30 6 1.36 11 2.86 
Effective grouping 3 .78 2 .32 7 1.82 13 3.38 7 1.82 
Developing a satis¬ 
factory schedule 3 1.30 9 2.3b lit 3.61; 12 3.12 
Securing supplementary 
materials 3 .78 1 .26 h i.ob 16 l;.l6 9 2.31; 
Securing technical aids 1 .26 2 .32 12 3.12 9 2.31; 
TABLE 21T-Continued 




Problem Major Problem Minor Problem No Problem 
Types of Difficulty Number Per Cent Number Per Cent Number Per Cent Number Per Cent Number Per Cent 
Adaptation of curri¬ 
culum 1 .26 1 .26 9 2.34 11 2.86 
Revision of pupil pro¬ 
gress reporting pro¬ 
cedures 4 1.04 3 .78 4 1.04 10 2.60 11 2.86 
Time for planning 3 .78 3 .78 8 2.08 17 4.42 3 .78 
Adaptation and/or 
allocation of space ii 1.04 8 2.08 9 2.34 7 1.82 9 2.34 
Total Responses 32 8.32 26 6.76 33 13.78 137 33.62 131 34.06 
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1. Acceptance of plan by teachers 
2. Definition of objectives 
3. Acceptance of the plan by the school community 
1;. Development of a satisfactory schedule 
In another part of this study there were indications that the 
innovative plans of organization were not effective because the 
faculties did not accept the plans to the extent that they were will¬ 
ing to put forth the effort necessary for the success of the plans. 
In Table 20, page 66, it was noted that 17 out of UP principals 
planned for innovations without the involvement of their faculties. 
This would leave a question in the mind of the writer as to the de¬ 
gree of acceptance of the innovative plans of organization by the 
faculties although principals see this as little or no problem. 
Types of grouping, scheduling, class size, and personnel 
utilized in the innovative plans.--Types of grouping, scheduling, 
class size, and personnel utilized in the innovative plans were 
explored in order to characterize further the patterns of these 
plans. The extent of use of these various instructional procedures 
and personnel is presented in Table 22, page 71* 
There was little observed difference in use of the three forms 
of grouping presentedî ability grouping, achievement grouping, and 
heterogeneous grouping. There is a possibility that these grouping 
patterns were used in various combinations in the several types of 
plans. 
Flexible class size was used less than the other approaches 
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TABLE 22 
DISTRIBUTION OF THE TYRES OF GROUPING, SCHEDULING, CLASS 
SIZE,AND PERSONNEL UTILIZED IN THE INNOVATIVE ORGANI¬ 
ZATIONAL PATTERNS FOR INSTRUCTION IN THE ATLANTA 
SCHOOIS 
Arrangements and Personnel Number 
Responses 
Per Cant 
Ability Grouping 27 19.hb 
Achievement Grouping 30 21.60 
Heterogeneous Grouping 29 20.88 
Flexible Scheduling 22 13.S1+ 
Flexible Class Size 13 1U.36 
Clerical and/or Teacher Aides 17 12.2k 
Total Responses 138 IOJ4.36 
listed in Table 22. The writer assumed that the matter of space 
might have been a major factor in the utilization of flexible class 
size. 
Clerical and teacher aides were so new to the Atlanta system 
that the writer did not expect their wide use at this timej how¬ 
ever, 22 per cent of the respondents did indicate the use of clerical 
and teacher aides. 
Extent to which varied instructional procedures are utilized 
in the innovative plans.—The questionnaire item 20 was designed to 
determine the instructional approaches used and the extent each was 
utilized in the varied plans of organization. The results appear in 
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Table 23, page 73. 
A closer analyses of the findings showed limitations in the use 
of at least four plans. While televised instruction loomed large, the 
old textbook method or approach exceeded by far any of the other 
approaches listed. "Usual methods of instruction" was a close second 
to the textbook method. Individualized instruction was observed to 
exist above the moderate level in 39 of the schools served by the 
responding principals. Programmed methods, though a highly re¬ 
commended modern procedure, appeared not to have taken much hold in 
the Atlanta area. Large group lectures assumed a very minor role 
in instructional procedures. Many reasons might be projected for 
its low degree of usage, among which are: pupil maturation levels, 
space for large group assembly, or, perhaps, low competence levels 
of teachers in the management of large groups. 
Degree of importance of selected characteristics which relate 
to teacher adaptation to innovative plans.--Many of the innovative 
organizational plans for instruction require the teacher to work 
in much closer cooperation with other teachers than is likely to 
be required of him in a self-contained classroom. Accordingly, 
the possession of certain personality characteristics by teachers 
of innovative plans seems warranted, particularly, characteristics 
which relate to the ability to get along well with others. Ques¬ 
tionnaire item 21 was concerned with the characteristics of teachers 
who, in the opinions of the principals, adapt well to innovative 
plans. These data are presented in Table 21;, page 7l+. 
TABLE 23 
DISTRIBUTION OF THE EXTENT TO WHICH VARIED INSTRUCTIONAL PROCEDURES ARE UTILIZED IN THE 
INNOVATIVE PLANS OF ORGANIZATION FOR INSTRUCTION IN THE ATLANTA PUBLIC SCHOOIS 












Procedures Number Per Cent Number Per Cent Number Per Cent Number Per Cent Number Per Cent 
Large use of AV 
Aids 1 .39 
Televised 
Instruction 3 1.17 lii 3.14-6 33 13.63 3 1.17 1 .39 
Programmed 
Instruction 1 .39 2 .78 8 3.12 8 3.12 6 2.3U 
Individualized 
Instruction h 1.36 12 I4.68 23 8.97 17 6.63 
Large Group Lectures 2 .78 8 3.12 3 1.93 9 3.31 
Usual Methods 13 3.07 11 U.29 3 1.17 1 .39 1 .39 
Textbook Approach 31 12.09 18 7.02 11 U.29 1 .39 
Total Responses 33 20.67 39 23.01 88 314.32 33 13.63 17 6.63 
TABLE 2k 
DISTRIBUTION OF THE DEGREE OFIMPORTANCE OF SELECTED CHARACTERISTICS WHICH RELATE TO 
TEACHER ADAPTATION TO THE INNOVATIVE PLANS OF ORGANIZATION FOR INSTRUCTION 
IN THE ATLANTA SCHOOIS 
Degree of Importance 
of Major Of Minor Of No 
Moat Important Very Important Importance Importance Importance 
Characteristics Number Per Cent Number Per Cent Number Per Cent Number Per Cent Number Per Cent 
Campatibility 22 2.1*2 16 1.76 15 1.65 2 .22 
Ability to give and 
take constructive 
criticism 18 1.98 26 2.86 15 1.65 1 .11 
Flexibility 21 2.31 21 2.31 16 1.76 1 .11 
Stability 17 1.87 17 1.87 16 1.76 2 .22 
Imagination 20 2.20 25 2.65 12 1.32 1 .11 
Emotional Maturity 25 2.75 23 2.53 13 1.53 
Skill in Teaching 33 3.63 25 2.65 6 .66 
Khowledgeableness 
in Subject-Matter 32 3.52 21 2.31 7 .77 1 .11 
Organizational 
Ability ll 1.21 23 2.53 25 2.75 5 .55 
TABLE 2k—Continued 
Degree of Importance 
Of Major Of Minor Of No 
Most Important Very Important Importance Importance Importance 
Characteristics Number Per Cent Number Per Cent Number Per Cent Number Per Cent Number Per Cent 
Sense of Humor 111 1.5J| 20 2.20 l6 1.76 8 .88 2 .22 
Knowledgeableness 
about Specific Plan 20 2.20 22 2.J|2 8 .88 3 .33 
Enthusiasm for Plan 30 3.30 19 2.09 8 .88 2 .22 
Skill in Guidance 
and Counseling 7 .77 16 1.76 111 1.5U 13 I.ll3 2 .22 
Command of 
Language 23 2.53 17 1.87 10 1.10 1 .11 
Intelligence 27 2.97 20 2.20 11 1.21 
Love for Children 1 .11 
Total Responses 321 35.31 .jOb 33.88 192 21.12 39 lu 29 k hh 
76 
The characteristic most frequently selected by the Atlanta 
principals as the one being most desirable for teachers of innova¬ 
tive plans to possess, was skill in teaching. This characteristic 
was listed by 57 or 76 per cent of the respondents as being most 
important or very important. The second most frequently selected 
characteristic was knowledgeableness in subject-matter. This was 
selected by 53 or 71 per cent of the respondents as being most 
important or very important. Enthusiasm for the "plan11 and 
intelligence were the third most frequently selected characteristics. 
Forty-eight respondents cited these as being important or very im¬ 
portant . 
One characteristic, love of children, did not appear in the 
writer's original list of characteristics, but was deemed of 
sufficient importance to be written in and commented on by one 
principal. 
It will be noted that the characteristics deemed important for 
teachers of innovative plans by the principals of the Atlanta area, 
are all characteristics that any good teacher should possess. Though 
the literature reveals that no particular type personality has yet 
been clearly defined or profiled as the one which would insure 
success in innovative plans, still there are indications that 
flexibility, compatibility, and the ability to give and take 
criticism are personality facets which should take some precedence 
over the three major characteristics indicated by the Atlanta prin¬ 
cipals. Thus, there is some conflict in this area between the 
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opinions of the authorities reviewed as part of the literature and 
the opinions of the respondents of this study. 
Future intentions relative to the status of the innovative 
plans.—Item 22 of the questionnaire requested of the respondents 
an indication of future intentions relative to the status of the 
innovative plans in terms of either their continuance or discon¬ 
tinuance. The results are found in Table 25 below. 
TABLE 25 
DISTRIBUTION OF FUTURE INTENTIONS RELATIVE TO THE STATUS 
OF THE INNOVATIVE FLANS OF ORGANIZATION FOR INSTRUC¬ 
TION IN THE ATLANTA PIBLIC SCHOOLS 
Responses 
Intentions Number Per Cent 
Continue and Improve Plan 59 92.01; 
Discontinue Flan 5 7.80 
Total 6k 99.81; 
Of the 6I4. responses to this question, 92 per cent indicated 
intention of continuing and improving the innovative plan, while 8 
per cent indicated intention of discontinuing the plan. 
Future plans for the expansion of innovative programs.— 
Questionnaire item 23 was an unstructured one which sought informa¬ 
tion relative to future plans for the expansion of the innovative 
programs or reasons for their discontinuance. The responses were 
classified and are presented in Table 26, page 78. 
78 
TABLE 26 
DISTRIBUTION OF FUTURE ELANS FOR EXPANSION OF INNOVATIVE 
PROGRAMS OF INSTRUCTION AS OBTAINED FROM PRINCIPALS 
OF THE ATLANTA SCHOOIS 
Responses 
Plans Number Per Cent 
Continue plan on same grade levels 7 17.01 
Improve present plan by securing more 
teacher aids and materials; making 
better use of teacher talent 11 26.73 
Expand plan to include more grades 9 21.87 
Expand plan to include other areas 
of curriculum 7 17.01 
Move to add or increase nongradedness k 9.72 
Set up team teaching program - 1966-1967 3 7.29 
Total Responses hi 99.63 
The responses clustered in these areast improvement of the 
present plan by making better use of teacher talent and securing 
more teacher aides and materials; expansion of the present plan to 
include more grades and/or subjet-matter areas; and the addition of 
nongrading or team teaching. 
Reasons given for the discontinuance of the innovative plans 
were, in order: lack of space, resistance of teachers to the plan, 
and lack of sufficient teachers to staff the plan. 
Extent of effectiveness of the innovative plans upon pupil 
and teacher performance.—Items 21; and 2$ of the questionnaire, the 
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results of which appear in Tables 27 and 28, pages 80 and 8l, re¬ 
quested opinions pertinent to the organizational plans per se. 
The respondents were asked to take an overview of the total innova¬ 
tive program of instruction in their schools, and to generalize, not 
only as to its effectiveness, but also, to rate the plan in terms of 
degrees of satisfaction or lack of satisfaction with observed pupil 
and teacher behavior and performance. 
The results as reported in these two tables show that no 
selected area of teacher or pupil performance was rated ,!not at 
all satisfactory.” Both pupil and teacher attitudes toward plans 
and teacher morale received the highest ratings as to degree of 
effectiveness. 
The respondents were encouraged to write terse statements as 
to the effectiveness of their innovative plans. Most of the 
statements were categorized and appear in Table 28. Other terse 
statements that defied categorization because they were expressed 
more in terms of reasons for, rather than effectiveness of, the 
innovative plan are listed below, with their respective frequencies: 
1. Good under the circumstances -1 
2. Plan effective because it resulted in fewer behavior 
problems -2 
3. Plan effective because it lessened teacher frustra¬ 
tion -2 
1*. Plan effective because it allows teacher 
specialization -1 
5. Plan effective because pupil achievement in the 
skill areas has improved -k 
TABLE 27 
DISTRIBUTION OF THE EXTENT OF EFFECTIVENESS UPON PUPIL AND TEACHER PERFORMANCE AS 
CAUSED BY THE USE OF INNOVATIVE PLANS OF ORGANIZATION FOR INSTRUCTION IN 
THE ATLANTA PUBLIC SCHOOLS 
Degree of Effectiveness* 
Highly Moderately Slightly Not at All 
Teacher and Satisfactory Satisfactory Satisfactory Satisfactory Satisfactory 
Pupil Performance Number Per Cent Number Per Cent Number Per Cent Number Per Cent Number Per Cent 
Pupil Behavior 13 4.03 32 9.92 3 1.33 1 .31 
Pupil Achievement 16 4.96 29 8.99 9 2.79 
Pupil Attitudes 
toward Plan 22 6.82 19 3.8 9 9 2.79 1 .31 
Teacher Attitudes 
toward Plan 24 7.44 23 7.13 6 1.86 1 .31 
Teacher Morale 23 7.73 23 7.13 3 1.33 
Teacher Performance 19 3.89 28 8.68 6 1.86 1 .31 
Total Responses 119 36.89 134 U7.8U 40 12.1*0 4 1.2.4 
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TABLE 28 
DISTRIBUTION OF THE EVALUATION OF THE GENERAL EFFECTIVENESS 
OF THE SPECIAL INNOVATIVE PLANS OF ORGANIZATION FOR 
INSTRUCTION OPERATIVE IN THE ATLANTA SCHOOIS 
Responses 
Evaluation Number Per Cent 
Effective 13 36.53 
Very Effective 10 33.50 
Total 23 100.05 
6. Plan more effective than double session -1 
7 Plan effective when teachers are enthusiastic 
about it -5 
CHAPTER III 
SUMMARY AND CONCLUSIONS 
Recapitulation of theoretical basis of study.—We are living 
in a world characterized by rapid change; a world in which know¬ 
ledge is so quickly superseded by newer facts and discoveries 
that often it is obsolete before it can be explored in depth. 
This fact should be significant to educators who must prepare 
children to live in, and successfully cope with such a technical 
world where they will have need for specialized knowledge in highly 
complicated fields, some of which cannot presently be projected. 
The evident need for the better preparation of youngsters has 
led to the re-emphasis of the highly individualized nature of learn¬ 
ing, to the re-examination of what is known about the teaching-learn¬ 
ing process, to the organization of knowledge for discovery, and to 
the organization of schools for instruction. 
All institutions have goals, implied or expressed, which 
establish the direction of their movement. This is also true of 
schools. Purposes and goals for schools should be derived from the 
society in which they exist. In our society, goals should be in 
accordance with democratic concepts which emphasize the unique 
nature and value of each individual. It is, therefore, unrealistic 
for schools to have goals which do not take these dimensions into 
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account, and which do not make allowances for this broad range of 
concerns: (l) patterns of children's maturation and their impact 
on learning, (2) the nature of learning, (3) the structure of the 
disciplines, and (i|) individual differences in abilities to absorb 
ideas, make judgements, and communicate verbally. 
All institutions need some form of organization, and so must 
the school, a formal educational institution, have organization, 
if it is to achieve its purposes. However, preoccupation with 
organizational form alone, as an end in itself, is superfluous for 
this would hinder the school in serving its basic function — that 
of transmitting knowledge. 
The writer believes that certain plans of organization for 
instruction enable the school to fulfill its function better than 
others^ and that the goals and purposes and function of the school 
are more readily brought into harmony by certain plans of organiza¬ 
tion for instruction than by others. The traditional organization 
of the school into grades and all they stand for is not one of these. 
The basic assumptions which underlie this study are: 
1. Learners vary so widely within and anong themselves that 
it is necessary to provide almost individually for each 
one. The organization of the school should provide for 
their continuous upward progress with due recognition 
of the wide variability that exists among them. 
2. Each discipline is structured uniquely within itself for 
discovery, accumulation, and communication of knowledge. 
The full discovery of each discipline is best achieved 
within a longitudinal curriculum framework that expedites 
continuous pupil progress. 
3. The cross-sectional organization of the school should per¬ 
mit flexibility in assigning pupils to instructional groups 
8b 
of varying sizes and for varying educational purposes. 
I).. Psychological research with respect to the nature of learn¬ 
ing,, has indicated that learning is not a "logical" affair 
in the usual sense of that term. Assorting learnings 
deemed essential curriculum into rigid sequences to be 
mastered at fixed times does not support what is now 
known about the nature of learning. 
5. The adequacy of the progress of the learner should be 
measured by comparing his attainment to his ability, 
and by comparing both of these to the long-term view of 
what is ultimately desired. Slow progress, then, would 
be provided for by permitting a longer time to do a 
given block of work; and would not be penalized by non¬ 
promotion. 
No one organizational plan will ever be the panacea of all 
educational ills. However, the educational objectives of plans 
which accommodate the above assumptions and which derive their 
educational goals from the society in which they exist, are likely 
to be better realized. 
Recapitulation of research design.—The school years 1961- 
1965 found the researcher a member of an elementary school faculty 
which was seriously engaged in study of many of the newer trends in 
elementary education. 
Efforts were expended to learn and put into practice the latest 
available knowledge concerning: the nature of the learners, the 
nature of learning, grouping practices, use of teacher talent and 
physical space, and current forms of organization for instruction. 
This study was made in order to upgrade services to the learners 
of the school; and it resulted in the decision to institute newer 
instructional practices as well as two new plans of organisation 
for instruction, team teaching and nongrading. The plans for team 
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teaching and nongrading were successfully implemented. 
Experiences gained from participation in this study led to a 
desire on the part of the writer to do a further study, in some 
depth, that would identify other innovative plans, describe their 
methods of initiation, and determine their status in the elementary 
schools of Atlanta. 
The researcher hoped that this study would identify plans of 
organization for instruction currently being practiced by the 
elementary schools in Atlanta ; characterize certain of these plans: 
nongrading and team teaching; collect opinions as to their effec¬ 
tiveness; and add to the validity and currency of information held 
by the Atlanta system concerning them. 
The problem involved in this study was to develop a survey 
and analysis of the forms of organization for instruction, with 
special emphasis on the nongraded and team teaching plans, to¬ 
gether with opinions of effectiveness as these respective instruc¬ 
tional plans were practiced in the elementary schools of Atlanta, 
Georgia, 1965-1966. 
The study design involved both general and specific purposes. 
The main purpose, however, was to identify certain traditional 
forms of organization for instruction, and to identify and characterize 
two innovative plans, nongrading and team teaching. The relative 
effectiveness of such plans was to be determined by the evaluation 
of the opinions of the respondents. 
Much effort was expended not only in the description of these 
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plans through the analysis of responses to a questionnaire designed 
by the writer, but also in the formulation of implications, and 
recommendations for the improvement of organizational patterns for 
instruction that derived from the interpretation of the data. 
This study was limited to a survey of the 115 elementary 
schools in the Atlanta Public School System that were in operation 
prior to the 1965-1966 school year. The subjects used in the study 
were the administrative heads of these 115 schools. 
The Descriptive-Survey Method of research, employing the 
questionnaire, was used for the study. The sole data gathering 
instrument used was a twenty-five item questionnaire designed and 
validated under the direction of certain members of the faculty of 
the School of Education at Atlanta University. 
Summary of related literature.—Significant emphases on 
organization for instruction as revealed by the survey of the 
related literature are characterized in the statements below. 
1. The all inclusive forms of organization for instruction 
are of two kinds, horizontal and vertical. 
2. The Bell-Lancastrian monitorial plan was devised to 
handle increasing numbers of learners, and was the 
first major departure from the tutorial system. 
3. Graded structure, a method of vertical organization, 
classified pupils into grades and determined content 
and expectations for each grade. 
1|. The self-contained pattern of organization resulted 
from graded classifications, and is still the most 
commonly practiced horizontal arrangement in graded 
schools. 
5. Departmentalization attempted to respond to the needs of 
pupils in the separate subject areas, by having each 
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subject taught by a separate teacher, presumed to have 
specialized knowledge of the given area. 
6. Some early, highly publicized attempts to individualize 
instruction were: Platoon Grouping, The Gary Flan, 
Winnetka Plan Groupin, Dalton Flan Grouping, XTZ Group¬ 
ing, and the Cooperative Group Plan. 
7. The nongraded plan, a current innovation in organization 
for instruction, promulgates the theory of continuous 
pupil progress by eliminating grade demarcations and 
expectations. 
8. Team teaching, also a current innovation, combines the 
skills of three to six teachers in joint responsibility 
for planning, executing, and evaluating an educational 
program for a given number of pupils. It may be 
hierarchical, associative, or coordinate in structure. 
9. The paucity of research in all the aspects of team teach¬ 
ing prevents its worth from being proved. Its main 
value seems to lie in the professional growth of the 
teachers involved. 
Summary of findings.—The major findings of this research 
are summarized under the appropriate data captions below. 
Distribution and Percentage of Return of Questionnaire 
Table 1 
One hundred fifteen questionnaires were distributed to the 
elementary principals of the Atlanta schools. Seventy-five usable 
questionnaires, representing sixty-five per cent of the population 
surveyed, were returned. 
Experience of the Principals 
Table 2 
Principals were found to be experienced in the field of 
education, but approximately one-half of them, i|l+ per cent, had 
very short tenure - five years or less - in their present schools. 
Size of Schools by Areas 
Table 3 
Areas I and V of the Atlanta school system were revealed to 
have the most large schools, those having enrollments of more than 
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750; while areas II and III had the most small schools. The schools 
in Area IV were evenly distributed in all size categories except 
that of schools having more than 1,000 pupils. The larger schools 
are located within the Atlanta "inner city" of economically dis¬ 
advantaged people. 
Size of Faculties in Relation to the Size of Schools 
Table 1| 
The size of faculties given is presumed to include part-time 
teachers. When so considered the teacher pupil ratio was found to 
be 1 to 25 in most of the categories listed. Schools having 75l - 
1,000 pupils were found to have a teacher-pupil ratio which 
slightly exceeded 1 to 30. Seemingly, the larger the school, 
the higher the teacher pupil ratio. 
Types of Classroom Organization 
Table 5 
Ninety-six per cent of the Atlanta schools were found to 
adhere basically to the graded plan with self-contained class¬ 
rooms, and to make only Incidental use of Innovative patterns 
of organization. Only four per cent of the schools were organized 
into some pattern other than the graded one. 
Utilization of Special Teachers, Full-time 
and Part-time 
Table 6 
There was evidence of the use of special teachers in all the 
usual areas. However, the Atlanta School System seemed more alerted 
to providing services in the following areas: library, music, band, 
and E. M. R. 
Main Types of Organization for Instruction 
Table 7 
Eighty-nine per cent of the respondents indicated that the 
graded plan was the main plan of organization being followed. 
Team teaching was indicated as the main plan of organization by 
three schools. Other plans written-in were semi-departmentaliza¬ 
tion and the modified nongraded plan. If these latter plans are 
considered as horizontal organization within graded structure 
then 9h per cent of the Atlanta schools are graded. 
89 
Years of Initiation of Innovative Plans 
Table 8 
The first incident of departure from the graded system in the 
Atlanta schools was departmentalization in 19k6. Most innovative 
plans appeared in the 1956-1900 period. Team teaching and specialized 
reading programs appeared only after 1961. 
Grade Levels Involved in the Innovative Plans 
Table 9 
Nongrading was found to exist mainly in the primary grades 
in the grade combination of 1 through 3. Team teaching existed 
for the most part on single-grade levels, and was utilized mainly 
in the upper grades, grade I4. and up. All departmentalization 
was found above the third grade level and was found most commonly 
in the 6-7 grade combination, or at seventh grade level. The 
specialized reading plans were all found in the b-1 grade com¬ 
bination. 
Number of Pupils Involved in the Innovative Plans 
Table 10 
With respect to the numbers of pupils involved in the innova¬ 
tive plans, no particular patterns emerged for the Atlanta schools. 
Apparently, the enrollment of pupils in the respective innovative 
plans was quite variable. The plans varied in size in relation 
to school enrollment. 
Number of Teachers Involved in the Innovative Plans 
Table 11 
Most of the reported organizational plans revealed the use of 
ten teachers of less in the special plans. One can conclude, then, 
that most Atlanta teachers were not exposed to the newer organiza¬ 
tional plans for instruction. 
Hours Allocated Daily to the Innovative Plans 
Table 12 
No particular patterns for Atlanta schools emerged in the 
hours allocated daily to the special plans. Time spent in the 
innovative programs ranged from less than one hour daily to the 
full school day, six hours. 
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Types of Organizational Plans Used in Teaching 
Various Subject-Matter Areas 
Table 13 
No subject or subjects emerged clearly as the ones which lent 
themselves best to instruction through the innovative plans. 
Departmentalization was the special plan most frequently used 
for instruction of all the subject areas, reflecting the fact 
that it had been in use the longest. Arithmetic, social studies, 
and science were slightly more often taught through departmentali¬ 
zation than were other subjects. 
Team teaching was slightly more often used in the instruction 
of reading than in the instruction of other subjects; while non- 
graded and graded plans showed even distribution of use in all 
subject areas. 
Types of Pupil Organizational Patterns 
Utilized with the Various Types 
of Team Teaching 
Table ±k 
The hierarchical type of team structure was used by two 
schools for large group instruction only. The master teacher¬ 
beginning teacher type team was used by only one school. Of 
the patterns listed, the associate type team pattern was the 
one most frequently utilized. 
A new team pattern, the associate-coordinate pattern, 
emerged. It was cited as being utilized as frequently as was 
the associate pattern. 
Extent of Progress Achieved for Procedures 
of Nongradedness 
Table 1$ 
Specific characterization of desirable progressions in 
subject areas was the procedure of nongrading that was most 
often claimed as being fully achieved. Only one school had 
achieved each of these procedures: the revision of pupil 
progress reporting procedures, elimination of non-promotion, 
and the elimination of gradedness. 
Reasons for the Initiation of the Innovative Plans 
Table 16 
Most of the innovative plans were initiated in order to improve 
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attention to individual differences. All of the other frequently- 
cited reasons for initiating the special plans related to this 
factor: improvement of attention to individual differences. 
Changes Designed to Implement the Innovative Plans 
Table 17 
Considerable changes were made in scheduling, grouping, and 
use of supplementary materials in order to implement the innova¬ 
tive plans. Improvement of Instructional techniques was the 
change most often made to implement the special plans, while 
reorganization of the skill areas of the curriculum was the 
change least utilized for implementing the innovative plans. 
Further Modifications of Administrative Procedures 
to Fully Implement the Innovative Plans 
Table 18 
Improvement of reading was most frequently cited as the area 
in which further refinement of procedures would be tried in order 
to implement more fully the innovative plans. Other techniques 
which would be used were: introduction or expansion of team 
teaching and nongrading, continued study of individual differences, 
increased planning, and better use of teacher talent. 
Four respondents indicated the discontinuance of the special 
plans because of the need for more teachers and materials. 
Extent of Types of Planning Used in the 
Initiation of the Innovative Flans 
Table 19 
A majority of the respondents indicated moderate to 
extensive planning occurred before the initiation of the innova¬ 
tive plan and during Its implementation. There was little 
continuous planning of even a moderate nature once the plan 
was in operation. The amount of planning was found to decrease 
sharply after the initiation of the innovative plans. Only one 
respondent indicated study and evaluation in order to stabilize 
the procedures of his program. 
Categories of Persons involved in 




Fifty-five per cent of the respondents indicated that planning 
for the innovative programs included all the teachers involved in 
the special plan. Thirty-six per cent planned through a cooperative- 
action- type program. Only 9 per cent of the schools involved 
parents in the planning. The writer found it significant that in 
seventeen of the cases, planning was done by the administrative 
head alone. 
Extent of Difficulty Encountered in the 
Inauguration of Various Aspects of 
the Innovative Plans 
Table 21 
Rated most frequently as being the most difficult problem, a 
very difficult problem, or a major problem in the inauguration of 
the innovative plans were, in order: adaptation and allocation of 
space, effective staffing, time for planning, and revision of pupil 
progress reporting procedures. 
Reported as minor or little or no problems were, in order: 
acceptance of plan by teachers, definition of objectives, acceptance 
of the plan by the school community, and developing a satisfactory 
schedule. 
Types of Grouping, Scheduling, Class Size, and 
Personnel Utilized in the Innovative Plans 
Table 22 
Ability, heterogeneous, and achievement grouping patterns were 
found to be used to the same degree, and therefore apparently in 
combination, in the various innovative plans. Flexible class size 
was used less than any of the other approaches listed. In spite of 
their newness in the Atlanta system, clerical and teacher aides 
were found to be utilized in twenty-three per cent of the schools. 
Extent to Which Varied Instructional Procedures 
Are Utilized in the Innovative Plans 
Table 23 
The textbook approach to instruction was found to still be 
the most commonly used one. Televised instruction and individualized 
instruction both ranged above the moderate level of use. Large-group 
lectures and programmed instruction were the instructional procedures 
least utilized. 
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Degree of Importance of Selected Characteristics 
Which Relate to Teacher Adaptation to Innova¬ 
tive Plans 
Table 2k 
The characteristics most frequently selected by Atlanta 
principals as being desirable ones for teachers of innovative 
plans to possess were, in order: skill in teaching, knowledge¬ 
ableness In subject matter, enthusiasm for the plan, and in¬ 
telligence. 
Future Intentions Relative to the Status 
of the Innovative Plans 
Table 25 
Ninety-two per cent of the respondents indicated the 
intention of continuing and improving the innovative plan. 
Only eight per cent of the principals were found to have 
intentions of discontinuing the plan. 
Future Plans for the Expansion of 
Innovative Programs 
Table 26 
Future plans for the expansion of the innovative programs 
included making better use of teacher talent, securing more 
teacher aides and instructional materials, and the incorporation 
of more grades and/or other subject-matter areas in the existing 
plan. Team teaching and nongrading were to be initiated or their 
use increased. 
Lack of space, resistance of teachers to the given plans, 
and lack of teachers to staff the "plan" were given in the above 
order as reasons for the discontinuance.of some plans. 
Extent of Effectiveness of the Innovative Plans 
Upon Pupil and Teacher Performance 
Table 27 
In the opinions of the principals of the Atlanta system, no 
area of teacher or pupil performance in the innovative programs 
was found to be unsatisfactory. Both teacher and pupil attitudes, 
and teacher morale were highly rated as to degree of effectiveness. 
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Evaluation of the General Effectiveness of 
the Innovative Plans 
Table 28 
In the opinions of the principals, the innovative plans were 
generally considered to be effective or very effective. 
Conclusions.--The findings of this study appear to warrant the 
conclusions characterized below: 
1. The usual form of organization for instruction in the 
Atlanta elementary schools was found to be the graded 
plan. This plan was utilized by 96 per cent of the 
Atlanta schools. 
2. The innovative organizational patterns for instruction 
in the Atlanta schools are modestly percentage-wise in 
the approaches of team teaching, nongraded curriculum, 
and reading programs; and are substantially in the 
pattern of departmentalization. Atlanta, therefore, 
may be said to be relatively behind in establishing 
innovative plans. On the whole those plans reported 
did not seem to have been in existence long enough 
to be fully implemented, or to have reached a stage 
of development and/or utilization where their potential 
could be fully realized. 
3. Team teaching as practiced in the Atlanta elementary 
schools emerged as a loosely designed, operated, and 
perhaps conceived idea. Apparently some cooperative 
efforts to group or to plan have been labeled team 
teaching, but many of these lack the definitive 
characteristics of real team teaching programs as 
described in current literature. Although 11 team 
teaching programs were found to exist in the Atlanta 
schools, 60 per cent of these devoted less than the 
full school day to this innovative plan. 
The associate type team pattern was the one most 
frequently utilized in the Atlanta schools. Under 
this plan two or more teachers join together to 
cooperatively plan instruction for a given group 
of pupils. Leadership in this pattern is not set, 
it is situational. This associate pattern was used 
for all three types of pupil organization — large 
group instruction, small group instruction, and 
individualized instruction. 
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An associate-coordinate pattern of team teaching was 
found to be utilized almost as frequently as was the 
associate type just described. This pattern as described 
by the respondents retained all the characteristics of 
the associate type, but the team members each retained 
responsibility for a single class within the team set 
up. 
ll_. The nongraded pattern utilized in the elementary schools 
of the Atlanta Public School System may be described as 
not fully implemented at this time. However, some 
progress had been made in the organizational procedures 
considered both necessary and unique to nongrading. 
The nongraded plans in Atlanta involved some elimination 
of gradedness and nonpromotion, and some continuous pro¬ 
gress of pupils throughout the school year. Achieved 
more fully, but still to a limited degree, was the 
establishment of desirable progressions in subject areas. 
Revision of procedures for reporting progress to parents 
showed little or no revision as used in the present non¬ 
graded patterns in Atlanta schools. 
5. The innovative plans for instructional organization 
purposes found existent in the Atlanta elementary 
schools were generally rated by the principals as 
effective or very effective. 
No area of teacher or pupil performance was rated as 
not satisfactory. 
Implications.--The implications pertaining to organizational 
patterns for instruction that were derived from this study are given 
below: 
1. It would appear that the staffs of the Atlanta schools 
are not alerted to the potential of innovative plans 
for instruction as most of them, ninety-six per cent 
are still graded with curriculum in the traditional 
or near traditional structure. 
2. It appears from the high percentage of the school programs 
that remain essentially graded, administrative heads have 
shown little ingenuity in developing innovative plans or 
experimenting with various types of organization for in¬ 
struction; and further, suggests that perhaps administra¬ 
tive convenience has been a deciding factor in the determi¬ 
nation of organizational plans. 
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3. It appears that if well structured programs of organiza¬ 
tion for instruction are to be developed, implemented, 
and fully tested, principals may need longer tenure In 
one school In order to give such programs the continuous 
leadership that is required for their success. 
I|.. In schools where the teacher-pupil ratio exceeds 1 to 30, 
it would appear that something less than this is necessary 
for any plan of organization to be effective. 
5. It would appear that administrators do not have clearly 
delineated in their own thinking what structural arrange¬ 
ments constitute team teaching, nongrading, and/or other 
innovative programs. 
6. It appears that the staffs of the Atlanta schools do not 
have a clear cut conceptualization of what would be the 
optimum or ideal team teaching situation, and that what 
constitutes team teaching needs to be clearly defined so 
that wherever team teaching is said to exist it may be 
readily identified as such. At present the whole loose¬ 
ness of the concept and definition of team teaching pre¬ 
vent it from being clearly Identified as something sepa¬ 
rate, or different, or unique. 
7. It appears that the pattern of leadership structure that 
predominates in the teacher teams of the Atlanta schools 
is democratic in nature. The data further suggest that 
teacher teams, at present, do not either serve the func¬ 
tion of providing intermediate levels of promotion and/or 
recognition for t-eachersj or the function of training 
and guiding new teachers. 
8. It would appear that true nongrading does not exist 
in the Atlanta schools because, of the respondents 
reporting the use of nongrading as an organizational 
device, few reported having fully achieved all the 
procedures of nongrading. 
9. From the many varied reading programs that were de¬ 
scribed and reported as innovative plans, it appears 
that reading is of great concern to administrators, 
that it remains in a fluid state — constantly in the 
experimental stage, and still a major problem in the 
schools. 
10. It would appear that the staffs in the Atlanta schools 
still believe in the fundamental potency and strength 
of the textbook method of Instruction for most teaching 
situations as most, or all of the schools still 
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predominately use the textbook methodology without 
appropriate attention to supplementary or enrichening 
materials which commonly accompany the textbook method. 
Recommendations.—The findings, conclusions, and implications 
would appear to warrant the recommendations which follow: 
1. That administrators be studied in depth with particular 
attention being given to their experience in the field 
of education, preparation for elementary administration, 
and the currency of knowledge held regarding new educa¬ 
tional trends and practices. 
2. That the members of the staffs of the Atlanta schools 
might fruitfully pursue in-service courses designed to 
make them more knowledgeable about and competent in the 
use of innovative plans for instruction. 
3. That when any innovative program is about to be launched 
that ample time, consultative service, and money be pro¬ 
vided for planning and for guidance through its implemen¬ 
tation. 
U. That objective evaluation of all aspects (behavioral 
and academic) of innovative programs be encouraged and 
materials provided for this purpose. 
5. That the members of the staffs of the Atlanta schools 
should receive extensive and depth orientation in the 
philosophy and operation of organizational patterns of 
the curriculum, methodology of instruction, appropriate 
staff assignment and utilization^and the status and 
progress of learners in the teaching-learning situation. 
6. That the staffs of the Atlanta schools should develop 
unique report forms for indicating pupil progress which 
are specifically designed for use with any or all types 
of innovative plans for instruction. 
7. That well-structured innovative programs already in 
existence be identified and a directory made of them 
for present observational use by other schools. 
8. That model schools, one in a typical school situation 
and one in a disadvantaged area, be established where 
new educational practices could be tried, innovative 
plans tested, observation made, and teachers trained - 
particularly beginning teachers. 
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PLANS OF ORGANIZATION FOR INSTRUCTION 
IN THE ATLANTA PUBLIC 
SCHOOL SYSTEM 
A QUESTIONNAIRE 
This questionnaire has been constructed in such a way as 
to make your task in answering its respective items as easy as 
possible. Each item has been devised so as to require a minimum 
amount of subjective judgement and writing. Please react to 
each item - being as conscientious and accurate as possible in 
your responses. Use an "x" wherever possible. 
Please execute and return the questionnaire in the self- 
addressed stamped envelope to: 
Mrs. Clara Y. Hayley 
2919 Larchmont Courts N. 
Atlanta. Georgia 30318 
Your cooperation is deeply appreciated and the researcher 
extends her sincere thanks for it. 
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QUESTIONNAIRE 
1. By use of a check mark, indicate the position you presently hold 
a.  Principal 
b.  Teacher 
c. Other (Specify) 
2. Indicate by checking, the appropriate number of years spent in the 




0-5 6-10 11-15 16-20 than 20 yrs. 
a. field of education 
b. present capacity 
c. present school 
3. Indicate, by checking the proper 
of your school. 
a.   0-500 c. 
b. 501-730 d. 
category, the present enrollment 
 731-1,000 
 More than 1,000 
Ij.. Indicate, by checking the proper category, the size of the faculty 
of your school. 
a. 0-10 
b. 11-20 
c.  21-30 
d. More than 30 
5. Indicate, by checking, the area in which your school is located. 
a.  Area I d.  Area TV 
b.  Area II e.  Area V 
c.  Area III 
6. Indicate, by checking, whether or not your school is basically 
organized with self-contained classrooms by grades. 
a.  Yesj b.  Noj c.  Incidental use is made of other 
organizational arrangements 




7- In the left hand column below, check the type of special teachers 
whose services are available to your school; and, in the right 
hand columns, indicate whether they are full-time or part-time. 
Teaching Specialty Full-time Part-time 
a. Music teacher     
b. Art teacher     
c. Band teacher   
d. Physical education instructor   
e. Speech therapist     
f. Foreign language teacher    
g. E. M. R. teacher or teachers   
h. Librarian   
i. Teacher of the emotionally 
disturbed     
j. Teacher of the emotionally 
handicapped     
  k. Teacher of partially sighted    
l. Teacher of the hard of 
hearing or deaf     
m. Other (specify)    
8. Indicate, by a check, the main plan (one used by most teachers) 
of organization for instruction practiced in your school. 
a.  - The Graded Plan. The graded plan is characterized by 
self-contained classrooms, and exists where a given 
graded class is assigned to one teacher who is re¬ 
sponsible for teaching all, or virtually all, the 
subjects at a given grade level. 
b.  - Departmentalization. Under this plan separate subjects 
are taught by separate teachers — each presumed to be 
especially competent in the subject area which he or 
she teaches. 
c.  - Team Teaching. Under this plan two or more teachers, 
working together, accept responsibility for all, or a 
significant part, of the instruction of a specified 
number of pupils which is usually 25 to 30 times the 
number of teachers in the team. 
d.  - The Nongraded Plan. Under this plan a body of subject 
matter to be "covered" is distributed along a continuing 
hierarchy of knowledge and/or skills not identifiable 
specifically as a grade. Continuous progress of pupils 
is sought through removal of grade barriers, graded 
expectations, and by the elimination of nonpromotion. 
Emphasis is placed on levels of learning or competence. 
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e. - Other (specify) 
9. In the left hand column, check those innovations apart from the 
regular plan of organization currently operative in your school; 
and in the right hand columns, give the information requested 
concerning them. 
Innovations in Plans 
a. Team Teaching 
b. Nongrading 




Tear plan Grade Number No. of 
was initi- Levels of teachers 
ated In- pupils involved 
volved in- in 
in volved special 











10. By checking in the appropriate right hand column, indicate the 
subject-matter area or areas taught through the respective plans 
listed. 
Subject-Matter Areas Plans Through which Taught 
Team Teaching Non- Depart- Other 





d. language arts 
e. social studies 
f. science 
g. fine arts 
h. arithmetic 
i. foreign language ~~ 
11. If team teaching exists in your school, check, in the left hand 
column, the organizational form of team teaching operative in 
your school, and, in the right hand column, indicate those 
patterns of instruction utilized within your team plan. 
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Large Group Small Group Indepen- Other 
Instruction Instruction dent Study (specify) 
a.  Team-leader 
Type. This 
type of team 
is charact¬ 
erized by a 
set hierarchical 
authority 
structure with a 
designated leader, 
and other roles 
of team responsi¬ 
bility and duty in 
descending order. 
b.  Associate Type. 
This type of team 
has no set leadership, 
but consists of two 
or more teachers 
joined together to 
cooperatively plan 
for the instruction 
of a given group of 
pupils. Leadership 
of the team is "situa¬ 
tional," changing with 
the subject area or 
activity in which the 
team is engaged. 
Patterns of Operation 
Note: Since "a" and"b" in number 11, define the authority structured: 
teams and can be either coordinate or master teacher-beginning teacher 
type teams; if applicable, indicate, by checking below, the pattern of 
operation used in your team plan OR in your school. 
c.  Coordinate Team 
Type. This type of 
team is a method of 
joining together for 
planning large group 
presentations, but with 
each team member re¬ 
taining responsibility 
for a single class of 
normal size. 
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Large Group Small Group Indepen- Other 
Instruction Instruction dent Study (specify) 
d. Master-Teacher¬ 
beginning teacher 
type. In this 
type of team, be¬ 
ginning teachers 
are linked with 
master teachers 
in a team assign¬ 
ment . 
12. If the nongraded plan is operative in your school, cheeky in 
Column I, the procedures of nongradedness in your plan, and 
indicate in Columns II - IV the progress apparently being 
achieved for those procedures checked. 
I H III IV 
Procedures of Nongradedness Little Some Fully 
Progress Progress Achieved 
a. elimination of non-promotion       
b. elimination of gradedness     
c.  specific characterization 
of desirable progressions 
or levels in subject areas    
d.  continuous progress of 
pupils throughout school 
year       
e.  revision of procedures for 
reporting progress to parents   
f. Other (specify)  
13. In the list below, indicate reasons for the initiation of the 
innovations of organization that exist within the regular plan 










to improve attention to individual differences 
to adjust reading levels 
to adjust achievement and/or ability levels in other 
subject areas 
to facilitate better grouping practices 
to facilitate handling large numbers of learners 
to eliminate non-promotion 
to fulfill the request of teachers 
to fulfill the challenge of strong administrative leadership 
other (specify) 
109 
llu In the list of changes below, indicate, by checking, the one or 
ones made to bring the special plan into the school program. 
a. reorganization of the skill areas of the curriculum 
b. reorganization of schedules to include varied patterns 
of instruction 
c. improved grouping practices 
d. increased use of supplementary materials 
e. ~~ improved instructional techniques 
f. ~~ increased use of technical aids (audio-visual equipment, 
programmed materials, etc.) 
l5. State tersely what further modifications of administrative pro¬ 
cedures are underway in order to fully implement the special plan. 
l6. In the left-hand column below, indicate, by checking, the nature 
of planning that occurred in the initiation of the special plan of 
organization; and, in the proper right-hand column, indicate the 
amount of planning that occurred. 
Nature of Planning 
None 
a.  planning occurred be¬ 
fore initiation of 
special plan 
b.  planning occurred during 
implementation of 
special plan   
c.  planning took place 
after the special plan 
was In operation   
d.  other planning pro¬ 
cedures were used 
(specify)  
17. By use of checks, indicate the category or categories of persons 
involved in planning. 
a.  planning was done by all teachers involved 
b.  planning was done by only one or two teachers 
c.  planning was done by the administrative head 
d. planning Involved parents 
e. planning involved consultants 
Amount of Planning 
Very 
Little Moderate Extensive 
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f. planning involved teachers, administrator, consultants, and 
parents in a cooperative action program. 
18. In the left-hand column below, check the type or types of 
difficulty encountered in the inauguration of the special plan of 
organization in your school; and, in the appropriate right-hand 
column, indicate the degree of difficulty encountered. 
Type of Difficulty Degree of Difficulty 
Most Very Major Minor Little or no 
Diffi- Dif- Prob- Prob- Problem 




a.  definition of 
objective 
b.  acceptance of 
plan by teachers 
c.  acceptance of 
plan by school 
community (parents 
and pupils) 
d.  adaptation and/ 
or allocation of 
space 
e. effective staff- 
ing _ 
f.  effective group¬ 
ing _ 
g.  developing a 
satisfactory 
schedule 
h.  securing 
supplementary 
materials 
i.  securing 
technical aids 
j.   adaptation of 
curriculum 




l. time for plan¬ 
ning 
m. other (specify) — 
Ill 
19. In the list of arrangements and personnel below, indicate, by 
checking, the one or ones utilized in the organization pattern 
of your school. 
a.  ability grouping 
b.  achievement grouping 
c. heterogeneous grouping 
d. ' flexible scheduling 
e.  flexible class size 
f. ~~~ clerical and/or teacher aids 
g. ~~ other (specify)  
20. In the left-hand column below, check the Instructional techniques 
utilized in your plan of organization; and in the appropriate 
right-hand column, check the degree of use. 
Instructional Techniques Most Extensively Moderately Slightly 
Commonly Utilized Utilized Utilized 
Utilized 
a.  textbook 
approach        
b. televised 
instruction         
c.  programmed inst.      
d. ~~~ individualized 
instruction   ■      
e.  large group 
lectures         
f.  usual methods       
g.  other (specify)         
Least Utilized 
a. textbook approach 
b. televised instruction 
c. programmed instruction 
d. Individualized instruction 
e. large group lectures 
f. usual methods 
g. other (specify) 
21. In the left hand column below, check the characteristics which 
you feel that teachers who adapt well to new plans of organization 
should have; and, in the appropriate right hand column, indicate 




Degree of Importance 
Most Very ïrn- Of Major Of Of no 
Im- portant Import- Minor Im¬ 
portant ance Im- portance 
port¬ 
ance 
a » compatibility 
b.  can give and take 
constructive 
criticism 
c.  flexibility 
d. stability 
e.  imaginativeness 
f.  intelligence 
g.  emotionally mature 
h. skill in teaching 
i. ~ knowledgeableness 
in subject matter 
j.  organizational 
ability 
k.  sense of humor 
l. ~~ knowledgeableness 
about specific plan 
m.  enthusiasm for plan 
n. skill in counseling 
and guidance 
o.  command of language 
p. ~~ other (specify) 
22. Indicate, by checking future intentions relative to the special plan 
of organization. 
a.  continue and improve plan 
b. ~~ discontinue plan 
23. State tersely, future plans for expansion of the special plan OR 
give reasons for its discontinuance.  
2b. Indicate, by checking, your opinion as to the extent of effective¬ 
ness of the special plan of organization in the areas listed below. 
a. 
Highly Satis- Moderately Slightly Not at 
Satis- factory Satis- Satis- all 
factory factory factory satis¬ 
factory 
pupil behavior 
Highly Satis- Moderately Slightly Hot at 
Satis- factory Satis- Satis- all 
factory factory factory satis¬ 
factory 
b.  pupil 
achieve¬ 
ment 








e.  teacher 
morale 
f. _ teacher 
performance 
25. State tersely your general opinion as to the effectiveness of 
your special plan or plans of organization.  
26. Name of your school (optional) 
